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Chapter -1 Introduction 
INTRODUCTIOIN 
In recent years there has been growing interest in different stages of 
child's development. One stage is identified as "adolescence" when the child 
moves on and prepares for adulthood. This is a period between childhood and 
adulthood, broadly spanning the biological age of 12 to 20 years, a period 
which is crucial for the fomiation of values, attitudes and behaviour and the 
individual is supposed to adapt and adjust childhood behaviour to culturally 
acceptable adult fonn. Adolescence thus becomes a phase of life beginning in 
biology and ending in society (Peterson, 1988). 
Various researches have strongly supported the association between 
parental practice and psychological adjustment. Larson and Richard (1994) in 
their book "divergent realities" commented that "close relationship have 
become the very purpose of families". Having positive close relationships is 
seen as the essence of a good family. Children grow up healthier when they 
have warm relationship with their parents. 
A number of studies have been conducted in this area. It has been 
found that effective parenting enhances self confidence (Cheung and Lau 1985; 
Noller and Callon 1991), social competence and well being, better emotional 
adjustment and physical health (Carson et al., 1999; Ameerjan 1994; Wrubel, 
et al., 1981),better social and communicative skills (Bhushan 1993), warm close 
relationships with friends and romantic partners (Zahn and Smith, 1992), 
developed social skills such as conflict resolution and intimacy (Engels et al., 
2001). It acts as a buffer from anxiety, depression and emotional distress 
Chapter 1 Introduction 
associated with the transition (Cohen and Beckwith, 1996; Stem and Zevon, 
1990). Positive communication, openness and less problems with parents 
(Bhushan and Shirali, 1993), high achievement motivation (Suman and 
Umapthy, 1997) and enhanced school success, educational achievement and 
academic performance (Sheikh and Krishnan 1994; Aggarwal 1990; Forehand 
el al., 1986) are some of the results of effective parenting. 
.A.nother important direction of research which appears to have bearing 
on this aspect of the problem is, studies done on the conceptualization of 
coping and its relevance with adjustment. 
Since adolescence is a period of transition from lower to higher stages of 
activities or functions (Hurlock, 1972), major developmental changes occur 
which are peiplexing to adolescents and demands -
• Adjustment to the physical changes of puberty and to the flood of 
new impulses brought in by sexual maturity. 
• Understanding emotions and coping with intense uncontrollable and 
irrational emotions related to transitions such as anger, jealousy, 
love, fear and anxiety. 
» Development of independence from parents or other caretakers. 
• Establishment of effective social and working relationship with same 
and opposite sex peers, 
• Preparation for vocation. 
• Development of a system of values and a sense of identity. 
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These demands are overtaxing for adolescents and require enough coping 
resources for maintaining healthy functioning (Garg, 2002). 
Moreover, sometimes parent-child relationship could conflict in many 
ways due to faulty parenting practices. Thus, parents have to keep a striking 
balance between the development of individuality and self-reliance of the 
adolescent on one hand and a sense of connection and parental guidance on the 
other. When there is an effective combination of cohesion and separation in the 
family, their adolescent's adjustment becomes healthy. 
Several researches share the general hypothesis that parent adolescents 
interaction that encourages differentiation and also sent a message of 
acceptance and connection facilitates positive outcome including healthy 
identity, perspective taking skills, ego development and self esteem (Hauser et 
al., 1984; Eccles, et al., 1991; Allison and Sabatelli, 1988). 
Variables like gender, age, educational levels of adolescents have been 
found to be important determinants of various aspects of adjustment. 
Age reflects not only the length of time one has lived but different age 
states reflects different phases of physical, psychological and social 
consciousness. In this respect younger and older adolescent group may reflects 
certain distinctiveness in adjustment pattern. 
Education is of course one of the most important condition which 
influences the mental and attitudinal make up of the individual and thereby 
influences adjustment. 
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Gender differences also reflect both biologically as well as socially 
routed differences amongst the two sexes. Social roles and role expectations 
influences the life perspectives, cognitions and attitudes of man and woman in 
different ways. Therefore, gender is definitely an important variable to be 
considered in matter of studying adjustment pattern. 
The study tries to explore whether parenting practice and coping 
mtluences adjustment pattern among adolescents. Furthermore, certain socio 
demographic variables namely age, gender and education also forms an 
important concern of our investigation. 
Characteristics of adolescent stage 
The term adolescence comes from Latin verb, "adolescere" which 
means to grow or 'to grow to maturity'. Experts vary on the exact years of 
adolescence. Some experts have broadly divided the age 12 to 20 years as 
adolescent years (even though an individual today is legally regarded an adult 
at the age of 18), the 'adolescent' features are held to generally continue more 
or less till 20 (Hurlock, 1981, pp.222). It is falling within this broad age-group 
that sub-stages are classified. Some call these in terms of early and late 
adolescents while others call them simply as periods of "adolescence" and 
"youth" (Keniston, 1970), The basis of such classification being noticed in 
many facets of development that an individual undergoes in this period ranging 
from physical changes, cognitive development, social cognidon, development 
of personality/self and of social relationship etc. The early adolescence thereby 
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is generally regarded as a time of transition and of significant changes, while 
late adolescence is regarded as more of a time of consolidation when the 
acquired characteristics get more established. 
Adolescence being a transitional stage, when a person is regarded 
neither child nor adult, requires a lot of adjustment. The process of adjustment 
whether personal, social, economic or psychological, assists the adolescents to 
survive better m society. The level and feasibility of adjustment depends on the 
coping strategies of an individual. During this process, the adolescent is likely 
to experience stress in life. Moderate stress helps in establishing coping 
mecnanism and encourages his/her progress, while higher or lower stress 
hinders and at times even affect adversely. This is the period when parents and 
teachers play an important role in the adjustment of adolescent. 
In addition some extraneous social factors such as economic conditions, 
parental employment and cultural factor have their own impact, either directly 
or indirectly on the adolescent's behaviour. This work is an attempt to 
understand the impact of parenting practices and coping behaviour on 
adjustment pattern among adolescents and also to gauge its impact with 
• • -X 
refsreruifLto different variables. "^^'«^ o^Je^cJri-^t^^ 
Adolescence is generally associated with certain universal concomitants, a^^ 
These are regarded as heightened emotionality, rapid sexual maturation, 
changes in the interest and the roles, changes in behaviour pattern and values. 
The ambivalence in adolescence about the change makes it appear as a 
difficult developmental period. These may be on account of number of reasons 
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altributable to the earlier period of childhood. In a person's life what has 
happened before will have its mark on the present and the future. As Osterrieth 
(1969) has explained, Vthe psychic structure of the adolescent has its roots in 
childhood and many of its characteristics that are generally considered a^ 
typical of adolescence appear are already present during late childhood'yln ^ONA^ 
V>«OLJSI 
childhood, problems are mostly sorted out by parents and teachers, giving the '^'^ '^'''^  
child enough cushions which are eventually withdrawn in the period of "AW^ 
adolescence. No • 
Besides, no matter how strong the adjustment had been in the childhood V^'^ 
and how perfect his/her emotional and social adaptation had been at that stage, ^—^ r^"^  
the adolescence is regarded to have its own set of problems in preparing an ^^ 
individual for an adult life. Further, the individual might not be otherwise 
lacking in capacities to cope but with the trail of problems associated with 
his/her personal development, a person confronts at tlys stage might weaken his 
CK\^^J -*> o l d KVeyev.^^ 
yvA j^K>^ 
capacities to cope. As Freud, M has explained, "many failures, often with tragic 
consequences in these respects are due not to the individuals incapacity as such 
bat merely to the fact that such demands are made on him at a time in life when 
ail his energies or engaged otherwise, in trying to solve the major problem 
related for him by normal sexual growth and development". (•fTCud,](L !'969) 
This is compounded with adolescent's assertion of autonomy and 
individuality by which he demands the right to cope with his own problems in 
his own ways and rejects interference from any side. Autonomy is considered 
as one of the important determinants of personality formation. According to 
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Hill and Holmbeck, (1986); Steinberg and Silverberg (1986), an adolescent 
tries to establish himself as separate self governing individual. Autonomy has 
vital emotional and behavioural components that urge an adolescent to make 
decisions independently by carefully weighing one's judgement and making 
choices for course of action. 
An adolescent's autonomy might get promoted by emotional detachment 
from parents which could eventually prove to be helpful for young persons. 
Still, autonomy achieved in the context of warm, supportive parent child link 
leads to high self esteem, self-reliance, work orientation and academic 
competence. Unsupportive parents may at times cause a poor psychological 
adjustment in the adolescent's life (Lambom and Steinberg, 1993). 
The adolescence with these varied features is thereby widely accepted as 
a "problem age". But one could at the same time see that the problem ascribed 
on account of uncertainties and ambivalence of adolescent life do not always 
have a negative effect on the individual. For instance, one such problem 
highlighted in this period is over the young person's role confusion, his status 
being vague and not established at that stage. This very ambiguous state could 
be advantageous to the person giving him/ her options to try different lifestyles 
and to decide over patterns of behaviour, values and attitudes that might meet 
the need best (Gunter, and Moore, 1975). 
Besides, the distinction of adolescence as a problem age might also be 
specific to a certain culture. As the experience of societies in industrialized 
western world would not have been the same in the pre-modem world, 
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similarly the features characterizing stages in life could not be extended to all 
cultures unaffected by modernity. For instance: there would be obvious 
differences in the experience of adolescents of the villages of Asia and Africa, 
where even as children of the age 6 or 7 are expected to work and assume adult 
life roles. With the need for children in undeveloped societies to perform 
different social tasks in childhood, there could hardly be a total separation 
between childhood and adulthood, as in industrialized countries. Besides, in 
India with its large diversity and culture, relatively less affected by modernity, 
the phase identified as "adolescence" with its western characterization might 
not be applicable always, but there definitely will be lot of similarities with the 
urban, upper-middle class group affected by modernity and more so with the 
liberalization process. 
Biological perspective of adolescence 
Adolescence is considered as a distinct stage marked by significant 
biological change. Hall, G. S. (in 1904) posited that humans develop in stages: 
Infancy (birth to age 4), Childhood (4-12), Adolescence (12 to mid 20s), and 
Maturity (Dusek, 1996). He saw adolescence as a period of "storm and stress" 
(SandS). The view holds crises on adolescence on account of psychological 
changes in body structure of function. Parents, peers, teachers and society 
might exert considerable pressure on the adolescents to grow up during 
adolescence. Coleman (l^|ii, as cited in Dusek, 1996) clarified that various 
stresses in adolescence do not occur at the same time. Rather, adolescents deal 
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with one or two stressful events, cope with the situation, and then deal with 
other stressful situations. The peak age for stressful situations varies. 
Coleman's view implies that adolescence is not a relatively short period of time 
(i.e. it lasts six, seven, 10 or more years for some people) and adolescence is 
not any more or less stressful than any other developmental stage. Some 
adolescents may have very difficult and stressful experience, but this might not 
always be the case. Hence, adolescence seems to represent a series of smoothly 
evolving changes in development. 
This view has been contested as being unsupported by convincing 
scientific evidence. There has not been much of evidence to support the idea of 
emotional instability during adolescence nor sufficient research carried out in 
this direction that could indicate in definite terms dramatic changes in 
personality or social relations (Dusek, 1996). 
Gender differences in the rate of biological growth may spell differences 
in adult expectations for acceptable behaviour of adolescent females and males. 
For example, young girls often are expected to behave more like adults than are 
boys of the same age. Similarly, the timing of maturation, whether one is an 
early or late maturer, influences social interaction with parents, other adults 
such as teachers, and peers. Early physical maturers are often treated as more 
socially and emotionally mature than they are, or than their age mates. This 
may result in unreasonable expectations being imposed on them, which may 
have lasting effects on their personalities. 
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The psychodynamic view 
This view regards sexuality as one of the most important stressor during 
adolescence. Freud (1948) noted that this brings about a recuiTence of the 
oedipal situation, which must be resolved through attraction to opposite sex 
peers. The increase in the sex drive creates stress and anxiety (fear of opposite 
sex and guilt of sexual feeling), which may call into play one or more defense 
mechanisms to restore equilibrium and protect the individual from 
experiencing anxiety. In the context of adjustment to sexual and biological 
maturation, Bios (1-962, '1967, IiJiiLr^r I ,is cited in Dusek, 1996) divided 
adolescence into five stages. These are: latency (inhibition of sexual instincts), 
e£.rly adolescence (peer group relations get strengthened), adolescence (love 
relationships develop), late adolescence (identity: "who am I?"), and post 
adolescence (begins to adopt adult roles). It is during early adolescence when 
they adopt values opposed to those of parents. This may lead to delinquency 
behaviour, since parental views may no longer be seen as absolutely correct by 
adolescents. In late adolescence, self-esteem becomes more stable, and sex-role 
icentity gets established leading to the emergence of a stable personality. 
Psychosocial view 
Erikson (131^, cited in Rice, 1999) shifted the emphasis of 
psychoanalytic theories of adolescence from sexual to psychosocial domain. He 
emphasized the acquisition of ego identity and the sense of 'who' and 'what 
one is' and the cultural determinants of development. He viewed development 
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within a series of psychosocial stages that are in part biologically determined. 
Associated with each of Erikson's eight stages of development is a crisis, 
which is simply a psychosocial task that is encountered. He believes that there 
is a disruption of identity during adolescence resulting from both physical and 
social factors (such as increasing emphasis on making educational decisions 
and beginnmg to consider future occupations) that forces the adolescent to 
consider alternatives. Each crisis then involves conflict and has two possible 
outcomes that is, either the adolescent faces 'role confusion' or he achieves 
'identity foreclosure' .During adolescence, one begins to integrate various roles 
he/she plays in meaningful and constructive ways as one prepares for 
adulthood. Havighurst, (1951) believes that the developmental tasks of any 
given stage are sequential in nature; that is, each task is a prerequisite for each 
succeedmg task. The optimal time for each task to be mastered is, to some 
degree, biologically determined. 
Marcia (1980), refined Erikson's view of identity. He saw identity as a 
continually changing organization of one's attitudes, values and beliefs. For 
him, the process of identity formation involves facing a crisis (a period of 
questioning and thinking) and making a commitment (adoption) to a set of 
values and beliefs that guides behaviour. Marcia identified four identity 
statuses based on whether one has faced a crisis and made a commitment. 
Identity achievers experience a period of decision-making and are committed to 
an occupation and set of ideological values, which are all self-chosen. They 
accept both their strengths and weaknesses and are considered adaptive and 
i 
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well adjusted. Foreclosures make commitments but their choices have been 
made by others. Identity diffusions have no commitment to an occupation or 
ideological stance, although they too may have had experienced a decision-
making period. Moratoriums refer to those who are in crisis about occupation 
or ideological decisions. Marcia however agreed with Erikson that identity 
changes over time. As new roles and experiences are encountered, the identity 
may change. The identity crisis is continually present and subject to new 
resolutions. 
The cognitive view 
Qualitative changes occur during adolescent years in thinking skills 
(abstract thinking ability), friendship/relations with peer, and moral thinking 
et:. These changes in the adolescents influence the manner they relate with 
other children and adults around them, help acquire views of the self change 
and behave according to social expectations. 
^ Cognitive development reaches its peak during adolescence. Piaget 
(1952), argues that intelligence develops in a series of stages and it reflects the 
emergence of biological predispositions as well as cultural influences. Piaget's 
theory of intellectual development is further clarified by Selman's social 
cognition theory (1980), which states that adolescents have the ability to 
consider not only their own perspectives but also those of others. This is made 
possible through social cognition and social role taking skills. 
12 
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The social view 
The importance of environment in human development is emphasized 
by the Social Learning Theory (SLT). Taking Walters views on social learning 
(1959, 1963), Bandura (1969, 1973) elaborated his Social Learning Theory. 
The theory explains that environmental agents (parents, teachers, and peers) 
shape behaviour both by directly reinforcing desired behaviour and by 
providing models of socially appropriate behaviour. The adolescent may learn 
an entirely new behaviour by observing a model. For instance, a delinquent 
behaviour may be learnt (through modeling effect), while punishment/reward 
to the model might inhibit/disinhibit the delinquent adolescent from doing an 
act (inhibition/disinhibition effect). On the other hand, by observing the 
response to the model, the observer may encouraged/discouraged to 
demonstrate a similar behaviour which is already in his/her repertoire 
(response-facilitation effect). SLT does not suppoil the idea that development 
occurs in a sequence of stages. Adolescent development is seen as a direct 
consequence of cultural conditioning and social expectations for certain kinds 
of behaviours. Mead (1950, 1953), argued that development differs from one 
culture to another because of differences in cultural institutions. According to 
him though individual and biological factors play a role in personality 
development, cultural contexts mainly define expected and allowable 
behaviour of adolescents and these exert a significant impact on the nature of 
adolescence. In different cultures, psychological and social changes are 
associated with behavioural expectations and different sanctioned behaviours 
13 
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within cultural contexts. Ruth Benedict's theory of adolescent transition to 
adulthood (1938), provided further specification of cultural influence on 
adolescent development. She argued on the importance of differences and 
similarities in roles, children and adults are expected to play. A discontinuity in 
adolescent and adulthood roles produces emotional strain, which in tum 
produces conflict. However, cultural continuity produces a smooth and gradual 
growth from childhood to adulthood with relatively little conflict. She 
considered three dimensions of continuity vs. discontinuity important in 
understanding adolescent development, namely: 1) responsible vs. non-
responsible role status, 2) dominance vs. submission, and 3) contrasted sexual 
roles. Since cultures vary in the degree of continuity in child-adult roles, the 
nature of transition from childhood to adulthood is expected to vary as well. In 
the western culture where children must releam new behaviour and must 
unlearn childhood behaviour in order to become adults, transitions to adulthood 
are relatively more difficult than in other cultures where there is continuity in 
child-adult roles. For instance, among the pygmies of Kalahari desert, 
adolescence is not recognized as a separate stage in life, they are regarded as 
adults at puberty and ready not only to contribute economically to the general 
welfare but also to marry and become parents. (Shostak, 1981, quoted by Cole 
and Cole, 2001). One could also keep in mind the historical situation under 
which adolescence as a category in the lifespan of an individual emerged in the 
industrialized western world in early 20"^  century, by which time the concept of 
childhood and adulthood as separate stages in life became established. 
14 
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Gender in adolescence 
It is now increasingly held that the process of gender construction begins 
from infancy and by adolescence the consciousness gets strongly entrenched, 
depending off course on the nature of families and societies. Gender 
differences on account of biology had been strongly challenged in recent times. 
Most of the stereotypical attributes and roles linked to gender arise more out of 
cultural design than from biological endowment (Bandura, 1986; Beall and 
Sternberg, 1993; Epstein, 1997). This consciousness might lead to differences 
in gender in terms of different social roles and duties, spheres of action, and 
different system of rights which might be highly discriminative and unequal for 
genders. However in recent years, there has also been celebration of 
differences, regarded more enabling rather than oppressive for genders, if 
differences are not treated in the framework of inferiority-superiority. The 
sense of gender being a cnacial consciousness for shaping life, its influence on 
the formative stage of adolescence would be thereby significant. The talents the 
adolescents cultivate, conceptions they hold of themselves and others, the 
socio-structural opportunities and constraints they encounter, and the social life 
and occupational paths they pursue are heavily prescribed by societal gender-
typing. 
Adolescence is a period of gender intensification and gender 
stereotyping of attitude and behaviour. (Basow and Rubin, 1999; Galambus, 
Almeida, and Peterson, 1990). This gender intensification hypothesis posits 
that behavioural, attitudinal and psychological differences between adolescent 
15 
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boys and girls increase with and are result of increased socialization pressure to 
conform to traditional masculinity and feminine sex roles. Sex role denotes 
shared expectation for gender specific set of behaviours (Worell, 1981), As Hill 
and Lynch (1983) explains "the role that puberty plays in the differentiation of 
masculine and feminine characteristics may be that it serves as a signal to 
socializing others (parents, teachers, peers) that the adolescent is begmning the 
approach to adulthood and should begin to act accordingly, that is, in ways that 
resembles the stereotypical male or female adult". 
Here parents play an active role in setting the course of their children's 
gerder development by structuring, channeling, modeling, labeling and 
reacting evaluative to gender-linked conduct. As children's verbal and cognitive 
capabilities increase, parents broaden the conception of gender by instructing 
their children about gender-linked styles of conduct and roles that extend 
beyond merely classifying objects, people, and discrete activities into male and 
female categories. Parental conversations with children are extended to 
emotions, and these discussions take different forms for sons and daughters 
(Dunn, Bretherton and Munn, 1987). It have been found that girls are 
encouraged to be nurturing and polite and boys to be assertive and independent 
(Huston, 1983; Zahn-Waxier, Cole,and Barrett, 1991). Not only do mothers 
talk more to their daughters than to their sons, but they use more supportive 
fonns of speech with their daughters than with their sons. Girls in families 
marked by traditional gender role attitudes were granted less personal freedom. 
(Bumpus et al., 2001). It had also been found that becoming autonomous was 
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more stressful experience for girls than for boys (Beyers and Goossen, 1999; 
Lambom and Steinberg, 1993); females had higher identity and lower intimacy 
scores and gave more decision explanations than males (Lacombe and Gay, 
1998); females who were dating reported the most intense conflict with parents 
(Dowdy and Kliewer, 1998). Peer influence in the behaviour of early 
adolescence depends on the gender of the adolescent, and this modulates group 
identification and delinquent behaviour (Kiesner et al., 2002 and 2003). 
Parents, in fact, actively create highly gendered learning environments at 
home. Also, children differ in the degree to which they adopt traditional or 
egalitarian styles of behaviour. Evaluation of parental influence requires tests 
of CO-variation between parental practices regarding gendered conduct and their 
children's gender conduct. The parents who practice equality in social, 
educational and other pursuits have children who are egalitarian in their gender 
orientation. Parents who espouse traditional gender orientations actively 
encourage and reward traditional gender-linked activities and pursuits in their 
sons and daughters (Blakemore, 1998; Caldera et al., 1989; Fagot, Leinbach, 
and O'Boyle, 1992; Katz, 1996; Katz and Boswell, 1986; Weisner and Wilson-
Mitchell, 1990). 
Parenting practice 
Parenting is a biological and a social process (Lemer, Castellino, Teny 
1995; Tobach and Schneila, 1968). It is a bidirectional relationship between 
members of two (or more), generations, that can extend to respective life span 
17 
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of these groups; and may engage all institution within a culture (including 
educational, economic, political and social ones) (Ford and Lerner 1992). The 
key function of parenting is to raise the young person in as healthy manner as 
possible (e.g., see Bomstein, 1995). The parent's role is to provide the child 
with a safe, secure, nurturant, loving and supportive environment, one that 
allows the offspring to have a happy and healthy youth; this sort of experience 
allows to de\elop the kno\\'Iedge, values, attitudes and behaviours necessary to 
become an adult making a productive contribution to self, family, community, 
and society (Lerner, 1995). Thus, parents at this stage are supposed to play a 
key role m perpetuating a more congenial, happy, lucid, and warm atmosphere 
along with careful nurturing for their children (Erickson, 1974). 
Parenting plays an important role in moulding an individual's 
personality, as it affects in both the ways, positively or negatively as a slightly 
imbalance may spoil the harmonious growth of a child to a great extent. A well 
protected parenting on the part of both the mother and father, together or 
incependently be equipped with the realism, love, acceptance, indulgence, 
moralism and discipline might be practiced for the convival growth of 
personality. 
Parents vary in their rearing styles, in the direction in which they 
socialize their youth and in the type of relationship they have with and 
behaviours and emotions they show to their offsprings. A good deal of 
diversity is not only quite healthy but is, in fact necessary to maintain the 
richness of culture and experience that enhances human life. Parents in their 
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func':ion influence virtually all facets of the youth's psychological and social 
functioning. 
The pioneers in the field of parenting research Baldwin, A^ f,.,, Kalhora, 
M and BreezeyFi^II- (1945), have classified the behaviour of parents towards 
their children into eight types; 
1, Actively rejectant parents, who are consistently hostile, unaffectionate, 
disappro\'ing critical and distant. 
2. Nonchalant rejectant parents, who have the same basic dislike for and 
indifference to the child but who ignores him and are indifferent to what 
he does so long as he does not bother them. 
3. Casually autocratic parents, who neither accept their children with 
understanding nor reject them with resentment. 
4. Casually indulgent parents who are mildly indulgent and in general 
intolerant but rather haphazard. 
5. Acceptant-indulgent parents, who show a deep emotional attachment to 
the child are unduly anxious about him, protect and baby him, 
identifying themselves so completely with him that they try to live their 
own lives over in his. 
6. Acceptant-casual indulgent parents, who are sometimes just as indulgent 
as that in group 4 and 5 above, although less extreme, but whose 
indulgence is based on impulse and who do not identifying themselves 
with their child. 
Chapter -1 Introduction 
7. Acceptant-indulgent democratic parents, who are basically indulgent 
and believe in treating children as their own equals in a family 
democracy. 
8. Acceptant-democratic parents, who are emotionally, mature people and 
who believe in the participation of children in family discussions. 
The most influential proposal about styles of child rearing has come 
from Baumrind^ (1973). In a landmark series Baumrind along with many 
others extend her work explaining child rearing style as a constellation of 
parenting behaviours that occur over a wide range of situations thereby creating 
a pervasive and enduring child-rearing climate. She gathered information on 
child rearing by watching parents interact with their preschoolers (Baumrind, 
1971; Baumnnd and Black, 1967). A i ^ ' ^ -v-t;3-
Baumrind, in this context have also stated that parenting style captures 
two important elements of parenting, parental responsiveness (acceptance) and 
parental demandingness (control). Parental responsiveness refers to "the extent 
to \^ 'hich parents intentionally foster individuality, self regulation, supportive 
and acquiescent to children's special needs and demands" and parental 
demandingness refers to "the claims parents make on children to become the 
child who obeys them. Parents then categorizes according to whether they are 
high or low on parental demandingness and responsiveness and creates a 
typology of four parenting style-authoritative, authoritarian, permissive and 
uninvolved child rearing. Each of these parenting styles reflects different 
naturally occurring patterns of parental values, practices and behaviours and a 
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distinct balance of responsiveness and demandingness (Maccoby and Martin, 
1983). 
Psychologists have categories parenting styles into four categories 
namely (1) Authoritarian child rearing (high control and low acceptance). (2) 
Authoritative child rearing (high control and high acceptance). (3) Indulgent/ 
Permissive child rearing (low control and high acceptance) (Baumrind, 1991, 
1971; Cohen 1997; Patock-Peckham et al., 2001). (4) Neglectful child rearing 
(low control and low acceptance) (Adalbjamardottir et al., 2001). 
I. Authoritarian child rearing (high control and low acceptance): 
Parents who use an authoritarian style are low in acceptance and 
involvement; children with authoritarian parents are often anxious and 
unhappy. When playing with peers children reared in an authoritarian climate 
react with hostility when frustrated. Like parents, they resort to force when they 
do not get their way. Boys, especially show high rate of anger, defiance and 
aggression while girls appear dependent, lacking in exploration, and 
overwhelmed in the face of challenging tasks (Baumnnd 1967, 1971; Hart et. 
al; 1998, 2002). In adolescence, young people with authoritarian parents 
continue to be less well adjusted than those with authoritative parents 
(Steinberg et. al; 1994). Nevertheless because of parent's concern with 
controlling their child's behaviour, teenagers experiencing this style do better 
in school and are less likely to engage in antisocial acts than are those with 
undemanding parents (Baumnnd, 1991; Kurdek and Fine, 1994). 
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2. Authoritative child rearing (high control and high acceptance): 
The authoritative style is the most successful approach to child rearing. 
Auihoritative parents are high in acceptance and involvement, warm, 
responsive, attentive, patient, and sensitive to child's needs. 
Authoritative parents engage in gradual, appropriate autonomy. They 
allow the child to make decisions m areas where he is ready to make choices. 
.'\nd when parent and child disagree, authoritative parents engage in joint 
decision making when possible. Their willingness to accommodate to the 
child's perspective increases the chances that the child will listen to their 
perspective in situation where compliance is vital (Kuzynski and Lollis 2002, 
Russell, Mize,and Bissaker, 2002). 
/* Throughout childhood and adolescence authoritative parenting is linked 
to many aspects of competence. These include an upbeat mood, self control 
task, persistence and cooperativeness during the preschool years and at older 
ages, responsiveness to parent's view in social interaction and high self esteem, 
social and moral maturity, achievement, motivation and school performance 
(Kaisa Stattin and Nurmi, 2000; iMackey, Arnold and Pratt, 2001). 
3. Indulgent/ permissive child rearing (low control and high acceptance): 
The permissive style of child rearing is warm and accepting. But rather 
than being involved, such parents are overindulging or inattentive, children of 
permissive parents have great difficulty controlling their impulses and are 
disobedient and rebellious when asked to do something. The link between 
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permissive parenting and dependents, on achieving behaviour is especially 
strong for boys (Baumrind, 1971). 
Permissively reared teenagers do less well academically, are more 
defiant of authority figures, and display more antisocial behaviours than do 
teenagers whose parents communicates clear standards for behaviours (Barber 
and Olsen, 1977; Baumrind, 1991; Kurdeck and Fine, 1994; Lamborn et al; 
1991). 
4. Neglectful / uninvolved child rearing (low control and low acceptance): 
The uninvolved style combines low acceptance and involvement with 
little control and general indifferences to issue of autonomy uninvolved 
parent's child rearing barely exceeds the minimum effort required to feed and 
clothe the child. As a result they may respond to the child's demands for easily 
accessible objects, but any parenting strategies that involved long term goals, 
such as establishing and enforcing rules, about homework and social behaviour, 
listening to the child's point of view and providing guidance on appropriate 
choices, are weak and fleeting (Maccoby and Martin, 1983). 
Adolescent's whose parents rarely interact with them, take little interest 
in their life at school and do not monitor their whereabouts show poor 
emotional self-regulation, self-esteem, low academics and school performance 
and frequent antisocial behaviour (Aunola, Stattin.and Nurmi, 2000). 
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Effect of parental attitude on adolescents 
The diversity that exists in parenting has pervasive imphcation for 
adolescent's development. Most of the adolescents who leads successful life, as 
they grow older come from homes where parents' attitude towards them were 
favorable and where a wholesome relationship exist between them and their 
parents. In this context Baumrind^l99n Weiss et al.. 1996yand Miller et al.^  
1993, have stated that children and adolescents whose parents are authoritative 
rate themselves as instrumentally competent than those whose parents are non 
authoritative. Also, Maccoby (1992) have found that authoritative parenting 
tend to result in children who are happy, capable and successful. 
Parental acceptance on the other hand was found to be positively related 
to emotional competence (Mithas, 1997), whereas parental rejection makes 
children fearful, insecure, attention seeking, aggressive and lonely (Bandura 
andV/alters, 1959). 
In another study, Ojha et al., (1995) have found out that protective 
behaviour of both parents contributes positively while there rejective behaviour 
contributes negatively to self esteem. The evaluation of few studies related to 
carelessness revealed that the carelessness on the part of parents may grow the 
feeling of unwantedness (Bhardwaj, 1995,* 1996). On the other hand, 
sometimes parents succumb to the child's slightest whims in terms of 
indulgence and make children spoilt, selfish, demanding, rebellious to authority 
and lack of responsibility (Lew. 1943: Coleman. 1970). 
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Furthermore, perceived parental rejection was also found to be 
associated with a few value system namely slight evasion, average dependence, 
selfishness, and slight degree of hate, greater fear and pragmatism, whereas 
perceived parental acceptance was found to be associated with slight fortitude, 
self reliance, less love and fear along with less idealism (Bharadwaj, 1998). 
Thus, the analysis of the aforesaid studies indicates that parenting 
emerges as one of the most important factor that plays an effective role in the 
development of adolescent. 
Coping behaviour 
Coping is the process by which people try to manage the perceived 
discrepancy between the demands and resources they appraise in a stressful 
situation. Although coping efforts can be aimed at connecting or mastering the 
problem, they may also simply help the person alter his or her perception of a 
discrepancy, tolerate or accept the threat, or escape or avoid the situation. Thus, 
copmg is said to primarily involve conscious style or strategies of responding 
to stressful or negative events (Billing and Moos, 1981; Folkman, 1984; 
Folkman and Lazarus, 1988). 
Lazarus and Folkman (1984), recognized three types of cognitive 
appraisal in the face of a stressful situation: Primary appraisal, secondary 
appraisal and reappraisal. In the first an individual evaluates the events in terms 
of its effect on his or her well being and gives meaning to the stressful events. 
Three main dimensions are believed to underlie primary appraisals; (1) Threat 
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(2) Challenge (3) Loss. (Cox and Ferguson, 19911 Lazarus and Folkman, 
1984). Secondary appraisal is concerned with the identification and availability 
of coping resources to deal with threat, challenge or loss. Reappraisal is 
appraising the events again as new information becomes available. 
How we cope with stressful events is believed to be an important 
mediator of the relation between stress and mental health outcomes (Lazarus 
and Folkman, 1984). The need for coping is sometimes a result of intrapsychic 
conflict and sometimes a result of environmental pressure. There are primary 
components to coping: (1) The ability to gain and process new information, (2) 
The ability to maintain control over emotions, and (3) The ability to move 
freely in one's environment (White, 1974). 
Coping strategies can be separated into two categories. The first 
category is positive coping skill or functional coping strategies. For example, 
ability to muster family support, social support, seeking salvation through 
religious involvement in physical exercises, and having creative outlets such as 
hobbies or games. While the second type of coping strategy is negative coping 
skills or dysfunctional coping strategies. For example, use of illegal drug use, 
alcohol abuse and promiscuous sexual behaviour. 
Levy-Thors, Schiaffino^ and Zaleski, (1998) have argued that the 
transition to college stage is also connected with elevated anxiety, depression 
and family problems. College is a time where students are forced to develop 
new coping strategies in order to deal with the adjustment. It has been shown 
that failure to develop positive coping strategies has result in negative 
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outcomes such as drug use, sexual and alcohol abuse. Also, adolescence who 
receives little supports from their families took part in more risk taking 
behaviour and reported more stress than those students with adequate family 
support during college. In another study Holahan, Charles ^ (1995) have 
found out that adolescents with high parental support, better adjusted and less 
distressed than were those with low parental support and was associated with 
psychological adjustment both directly and indirectly through a higher percent 
of approach coping strategies. 
Coping is the process by which people try to manage the perceived 
discrepancy between the demands and resources they appraise in a stressful 
situation. Although coping efforts can be aimed at correcting or mastering the 
problem, they may also simply help the person alter his or her perception of a 
discrepancy, tolerate or accept the threat, escape or avoid the situation. Lazarus 
and Folkman, (1984). 
The personality that each individual brings to a stressful event 
influences how he or she will cope with that event. Some personality 
characteristics make stressful situation worse, whereas others improve them. 
.OpWItll^lTl 
Positive thinking and an optimistic nature may lead the individual to 
cope n-iore effectively with stress and thereby reduce the risk of illness (Scheier 
and Carver, 1985). In a study of college students, the measures of optimism, 
perceived stress, both at the beginning and end of the college was undertaken. 
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More optimistic students were less stressed and depressed and found with a 
stronger social support. They could positively reinterpret the stressful 
circumstance they encountered, which was how they could cope with the 
transition to the college (Brissette, Scheier and Carver 2002). 
Optimism also promotes more active and persistent coping efforts, 
which may improve long term prospects for psychological adjustment and 
health (Segerstrom, Castaneda and Spencer, 2003). Scheir, VVintraub and 
Carver (1986) examined the coping strategies typically associated with 
dispositional optimism and pessimism. In studies conducted with 
undergraduates given both the Life Orientation Test and a measure of coping, 
the researcher found that optimism was associated with more use of problem-
focused coping, seeking of social support and emphasizing the positive aspect 
of a stressful situation. Pessimism in contrast associated with denial and 
distancing from the event, a focus directed on stressful feelings, and 
disengagement from the goal with which the stressor was interfering. Optimists 
also appear to size up stressful situations more positively and seem especially 
prone to making favorable secondary appraisals, namely that their resources 
will be sufficient to overcome the threat (Chang, 1998). 
Negativity and stress 
Certain people 
srressful events as intensely stressful, which may in turn, affect their 
psychological well being. This line of research has focused on psychological 
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state called negative affectivity (Watson and Clark, 1984). Individuals high in 
negative affectivity express distress, discomfort and dissatisfaction across a 
wide range of situation (Gunthert, Cohen and Annele, 1999). People who are 
high in negative affectivity are more prone to drink heavily (Francis, Fyer and 
Clarkin, 1986) and to engage in suicidal gestures or even suicide (Cross and 
Hirschfeld, 1986). In one study Fickova and Emilia 2002, have examined the 
impact of negatix'e emotionality. It was suggested that coping with stressful 
situation and the preference of coping strategies in adolescents are influenced 
by positive/negative affectivity and negative emotionality. It was found that the 
girls and boys with high scores in trait positive affectivity prefer coping 
strategies focused on the problem. In high negative affectivity and emotionality 
they prefer to use mainly avoidance and emotion-focused strategies. 
Coping style 
It is a general propensity to deal with stressful event in particular way. 
Coping style, are in a way also thought to be like personality traits in that these 
characterize an individual's way of behaving in a particular fashion, but these 
could be more specific than personality traits as these come into play primarily 
vt'hen events become stressful. 
F'sychological control 
Known Feeling that one can exert over stressful events have long been 
to help people cope effectively (Bandura, 1977; Taylor, Helgeson, Reed and 
Skokan, 1991; Thompson,S.C 1981). Perceived control is the belief that one 
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can determine one's own behaviour, influence one's environment and bring 
about desired outcomes. As may be apparent, perceived control is closely 
related to self efficacy, which is more of a perception than one has the ability to 
enact the necessary action to obtain a specific outcome in a specific situation 
(Bandura, 1977). So powerful are the effects of such psychological control that 
they have been used extensively in interventions to promote good health habits 
and to help people cope successfully with stressful events. Thus, when 
individual are able to perceived events in their environment as controllable, 
they are more likely to be successful (Benight et al; 1997), thus, the stress they 
experience is lessened, their distress is lowered, and even their physiological 
responses to stress get reduced. 
Avoidance versus confrontation 
Some people cope with a threatening event by using an avoidant 
(minimizing) coping style, whereas others use a confrontation (vigilant) coping 
style. People who cope with stress by minimizing or avoiding threatening 
events seem to cope effectively with short term threats (Wong and Kalonpeck, 
1986). However confrontation strategies may be more successful if one focus 
on the information present in the situation rather than in one's emofion (Suls 
and Fletcher, 1985). 
People who using avoidance cope may not make enough cognitive and 
emotional efforts to anticipate and manage long term problems (Suls and 
Fletcher, 1985; Taylor, S. E. and Clark, 1986). In contrast the individual who 
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cope with threatening events through confrontation or vigilance may well 
engage in the cognitive and emotional efforts needed to deal with long term 
threats,. In the short term, however, they may pay a price in anxiety and 
physiological reactivity (Miller, S. M. and Mangan, 1983; Smith, Ruiz and 
L.'chino, 2000). 
Problem focused coping versus emotion focused coping 
Problem solving coping involves attempt to do something constructive 
about the stressful condition that are harming, threatening or challenging for an 
individual. Emotion-focused coping involves efforts to regulate emotions 
experienced because of the stressful event ( Folkman, S., Schaefer and Lazarus, 
1979; Leventhal, H and Nerenz ,1982).Problem-focused coping involves effort 
to emerge during childhood; emotions focused coping skills develop somewhat 
in later childhood or early adolescence (Compass et al., 1991). 
In one study Langens, Thomas ^ and Morth, Sascha (2003) have 
examined repressive coping and the use of passive and active coping strategies. 
It was investigated whether coping strategies employed by the individuals who 
possess a repressive coping style depends on the intensity of the encountered 
threat. Repressor was expected to employ passive strategies (eg. attentional 
avoidance) when the intensity of threatening stimuli is low and to shift to more 
active coping strategies (e.g. thinking positive thoughts) when confronted with 
strong threats the result showed that the repressor showed signs of attentional 
avoidance in the low threat conditions, but not in the high problem- focused 
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coping strategies are similar to problem solving tactics. These strategies 
encompass efforts to define the problem, generate alternative solutions, weigh 
the costs and benefits of various actions, take actions to change what is 
changeable, and if necessary, learn new skills. Emotion-focused coping 
strategies are directed towards decreasing emotional distress. These tactics 
include such efforts as distancing, avoiding selective attention, blaming, 
minimizing, wishful thinking, venting emotions, seeking social support, 
exercising and mediating. 
Disclosure 
The ability to confide in others or to consciously confront their feelings 
and perceptions may eliminate the need to obsess about and inhibit the event. 
To examine this hypothesis, Pennebaker, Colder and Sharp, (1990) had done a 
study on undergraduate students. The students were supposed to write either 
about the most traumatic and stressful event ever happened in their lives or 
about trivial topic. Although the individuals writing about the trauma were 
more upset immediately after they wrote their essays they were less likely to 
visit the health centre for illness during the following months. There may be 
reliable cognitive effects associated with talking about or writing about a 
traumatic event, such as organizing one's thought and being able to find 
meaning in the experience (Lepore, Ragan and Jones, 2000). 
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Specific coping strategies 
Various researches have also focused on more specific coping strategies 
as well as general coping strategies. Such an approach also provides a more 
fine-grained analysis of exactly how people manage the stressful events they 
confront each day. Carver, Scheir and Weintraub (1989) developed a measure 
called the cope to assess the specific coping strategies to meet the demands of a 
situation, cope better with stress than those who do not. (Cheng 2003). 
Coping and external resources 
Coping is influenced not only by the internal resources that an individual 
has, such as personality traits and coping methods, but also by external 
resources. These include time, money, education, a decent job, children, 
friends, family, standard of living, the presence of positive life events, and the 
absence of other life stressor (Hobfall, 1989). 
Adjustment pattern 
The term 'adjustment' has been defined in various ways. Fsyctiologists, 
biologists, educationist, sociologist and other behavioural scientists have ; 
described the term in their own unique ways of interpretation. The dictionary 
meaning of 'adjustment' is to fit, to make correspondence, to adopt or to 
accommodate. For adjustment biologists meant in the sense of adaptation to the 
physical world; the concept becoming popular with Darwin's theory of 
evolution and "survival of the fittest" to the physical world while with the 
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psychologist replaced adaptation with adjustment meaning there by 
psychological sur\'ival. 
'Adjustment' came into popular use in psychology during the 1930's 
and was given strong endorsement by Shaffer (1956). He emphasized the 
biological adaptation of the organism to its en\'ironment. This is a somewhat 
mechanistic approach to human beha\iour on the lines of behaviourists 
(Watson. 1937). The term adjustment as used by Shaffer (1956) was subjected 
to considerable criticism particularly with reference to its emphasis upon the 
mechanical adaptation of human being to the demands of the environment. It 
was argued that man not only adapts to his environment, but through the use of 
his intelligence and imagination, changes his environment to meet his needs 
more effectively (Freud, 1933; Adler, 1930; Erikson, 1963; Fromm, 1941; 
Bandura, 1971; Mischel, 1968; Rotter, 1954; Maslow, 1968; Allport, 1937; 
Frankle, 1969). 
Arkoff (1968) opines that adjustment is a person's interaction with 
environment. Each person constantly strives to meet his needs, and reaches his 
goals. At the same time he is under pressure from the environment to behave in 
a certain way. Adjustment involves the interaction of personal and 
environmental demands. It is emphasized that adjustment is a process by which 
the individual tries his best to maintain a harmonious, stable and satisfying 
relationship with his environment, (Hussain, 1985). In fact adjustment has been 
regarded as a process rather than achievement or a condition (Symonds, 1946; 
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Madigan, 1962; Coleman, 1960; Schnieder, 1965; Kaplan, 1965; Glanz and 
Welston 1958; Lazarus, 1961; Gordan, 1963). 
This aspect of adjustment has been emphasized by Coleman (1960), who 
states adjustment as the process by which an organism attempts to meet the 
demand placed upon it by its own nature factors-environmental demands, need 
and motives to be satisfied. There is alwavs a conflict between these two forces 
which call forth adjustive process. And that behaviour has view considered 
adjustment behaviour which makes a compromise between these two forces 
and helps the individual in achieving harmonious, stable and satisfying 
relationship with his environment. As Madigan (1962) explains that "if the 
conflict are solved to satisfy the individuals needs within the levels approved 
by society, the individual is considered adjusted". The function of adjustment is 
to bring about a stable equilibrium among the various components of external 
and internal demands. The significant components of these two types of 
stimulations have been refen-ed to as motivating stimuli which is perceived as 
uncomfortable or distressing. The individuals stimuli facing external and 
internal realities (Sappenfield, 1961) and by its environment is called 
'adjustment'. Further, Rogers (1971) has explained the concept of adjustment 
as an interaction between the person and his environment, each asserting 
demand on the other. In most cases, adjustment is a compromise between the 
two. 
Adjustment is dynamic rather than static m quality. A person changes 
with the change in his environment. It is believed to be a continuous process by 
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which a person varies his behaviour to produce a more harmonious relationship 
between himself and his environment. The direction of his efforts may be 
towards modifying his own behaviour and attitude or towards changing the 
environment or both. In this context, Eyesenck (1949), was of the opinion that • 
adjustment is a state in which the needs of the individual on one hand and the 
claims of the envu-onmental on the other are fully satisfied. Bandura (1971), 
defines adjustment as a hamionious relationship with the environment, 
invoh'ing the ability to satisfy most of our needs and meet most of demands, 
both physical and social that are put upon oneself. In other sense adjustment is 
a state i.e. the condition of harmony arrived at by a person whom we call "well 
adjusted". It has been observed that an adjusted person is relatively efficient 
and happy. 
Frost, (1970) warned that social and cultural forces are operating 
constantly and a meticulous understanding of these is absolutely necessary in 
any attempt to unrevealing the factors causing revering behaviour and its 
change in settings. An individual is adjusted if he is adjusted to himself and to 
his environment (Arkoff, 1968). Thus, adjustment as an achievement means 
how the effectiveness with which an individual can function in changed 
circumstances and is, as such, related to his adequacy and regarded as an 
achievement that is accomplished either badly or well (Lazarus, 1976). 
Cronbach (1960), described adjustment as a means to the end of 
accomplishment. The adjusted person is one who commits himself to socially 
cesirable goals and makes use of his energies efficiently towards their 
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accomplishment. Thus, adjustment as an achievement means how the 
effectiveness with which an individual can function in changed circumstances 
and is, as such related to his adequacy and regarded as an achievement that is 
accomplished either badly or well (Lazarus, 1976). 
Adjustment is commonly defined in terms of freedom from tensions and 
conlTicts and adapting oneself to the needs of other individuals. It is a state of 
harmony between the needs, activities resources of a person and the conditions 
of the milieu. The factors that determine one's adjustment are numerous and 
complex, and routed in the personality development (Scarr and Kidd, 1983; 
Slater and Cowie, 1971; Sullivan, 1947; Smha and Singh, 1980). 
Besides, there are other theorists that has explained their view on 
adjustment process. The mental hygienist takes a more personal view on the 
adjustment process and explains that, 'adjustment refers to the understanding of 
one's strength and limitations, facing realities and achieving a harmony within 
oneself (Kaplan, 1965). 
Social aspect of adjustment requires that the individual should achieve a 
reasonable compromise between his drives for self realization and the demands 
of the society in which he lives, as Shanta Kumari (1988) asserts that a person 
is said to be adjusted when he is relatively happy efficient and has a proper 
degree of social feeling. 
Clinical psychologists on the other hand considers an organized 
behaviour to be adjusted behaviour and therefore free from phobias. 
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obsessions, hostilities, complexes and other pathological symptoms are the 
cultural check of adjustment. 
Personality psychologists defines adjustment on the basis of self-concept 
of the individual which should be in accord with reality, relation to the 
environment, and 'self meaning' or 'ways of seeing oneself (Combs and 
Syngg, 1959). 
In the light of the above discussion it may be deduced that every living 
being is required to adjust to lead a satisfactory and happy life. Throughout his 
life span human beings are exposed to problems which must be solved 
otherwise a person is afflicted by mental stress, anxiety and such other agonies. 
Thus adjustment plays a very important role in everyone's life. 
Rationale of the study: 
Many studies have been conducted on effective parenting and positive 
developmental outcomes in adolescence. Similarly, researches have also been 
earned out to examine adolescent's coping strategies and good future 
outcomes. Although, the present study is the extension of the previous studies 
but it is on a slightly different track. It was thought that parenting itself has a 
definite impact on the manner in which adolescent cope with conflict and stress 
arises due to developmental changes. In fact, adolescent is a multidimensional 
and involves "transition from lower to higher stages of activities or functions" 
(Hurlock, 1972). According to Aggarwal (2004), the adjustment of adolescent 
very much depends on the fulfillment of their physical, emotional, intellectual, 
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moral and vocational needs. Jn addition, transitions from home to school and 
high school to college or work are considered major events in the life of both 
adolescents and parents and require enough coping resources. Hence, to meet 
these challenges the involvement and support of parents play the pivotal role in 
providing coping resources to their children and thereby enhancing their quality 
of life and well being. Isakson et aly(1999K also conducted a longitudinal study 
of adolescent's adjustment and reported that parental support and effective 
parenting helps in coping with crises and proceeding successfully to the next 
stage of development. 
In the same manner to make the study slightly different, certain socio 
demographic variables namely gender, age and class of study were included in 
the study to provide a more holistic picture. The present investigation therefore, 
was undertaken to explore if parenting practice and coping behaviour 
influences adjustment pattern in adolescents. Furthermore, certain socio 
demographic variables also form an important aspect of concern of our 
investigation. 
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Chapter - 2 Review of Literature 
REVIEW OF LITERATURE 
The second chapter deals with review of Hterature in relation to the 
x'ariables of the proposed research work. Literature review is earned on to 
gather information regarding the work done in the past and also to ascertain 
what is being done currently in the context of variables of the study under 
investigation. This in turn particularly helps in gathering the information about 
the topic which is bemg research upon. 
In the proposed study of the 'impact of parenting practice and coping 
behaviour on adjustment pattern among adolescents', parenting practice and 
coping behaviour are the independent variable, while adjustment is dependent 
variable. On the basis of the survey of literature the significance of the present 
study will be ascertain and their significance as well as implications will be 
emphasized. 
Parenting Practice 
Parenting is one of the most relevant perspectives in the study of 
relationship between parent and adolescent. Previous studies have suggested 
that parenting style directly affects adolescent's overall development. Infact, 
different pioneering work of psychologists and researchers in the field of child 
development have emphasized the importance of parenting and have found that 
a healthy parenting style links to many aspects of competence among 
adolescents. These include high self-esteem, self concept, social and moral 
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maturity, involvement in school learning, attainment to autonomy and 
acaoemic achievement and other adjustment pattern. 
Parish, Thomas S and Mc, Clusky James J. (1994), in this context have 
cairied out a study to examine the relationship between parenting style and 
adolescent's self concept and evaluation of parents on 123 college students. 
Results of the study revealed that fathers and mothers who were perceived as 
being warm and pemiissive were rated positively higher than hostile and 
restrictive parents. 
Slaawu, Abdul Ganiya Ayodele. (1995), has also investigated the 
relationship between 512 adolescent's (aged 1 5 - 1 8 years old) perception of 
their parent's behaviour towards them and their self-concept. Girls had a more 
positive self-concept and mothers were considered the preferred parent. 
Subject's perception of both mother's and father's behaviour towards them was 
insignificantly related to their self-concepts, but subject's perception of 
parents' behaviour towards them in general was slightly related to their self-
concept. 
On the other hand, Schulthesis, Donna Palladino and Blustein, David. 
(1994), have studied contributions of family relationship factors to the identity 
formation processes. That is, here the role of adolescent's separation and 
parental attachment in the identity formation process was investigated. 92 
female and 82 male undergraduate completed measures of parental attachment, 
psychological separation and ego identity status. For women, parental 
attachment was also significant predictor of ego identity status. There were sex 
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differences in the relations between parent-adolescent relationships and the 
identity formation process. Results suggested that parental attachment plays a 
considerably more important role in the identity formation process of women 
than it does for men. 
However, Meeus, Wim a*dNDekovic.(Maja.(]995), have a different 
\ iew. They examined the development and structure of identity throughout 
adolescence and the influence of parents and peers on identity development in 
Dutch adolescents. They took 1,249 males and 1,450 females and categorized 
them into 4 age groups"- early (12-14 years), middle (15-17 years), late (18-
20years) and post-adolescence (21-24 years). Relational identity became 
consistently stronger as subjects grew older. For girls and for 21-24 yrs olds, 
relational identity was found to be much more important than school or 
occupational identity. Investigators have revealed that identity development 
was mostly influenced by peers, with parents having only an additive positive 
iniluence. 
Jennt-fer-Joyce Romano (2004), investigated the dimensions of parenting 
and identity development in late adolescent. The investigator took sample of 
N = 1134 with age range from 18 to 25 years with a median of 19 years and 8 
months. The result of this study indicates that maternal rejection on both 
parents' lax control and psychological control are related to identity diffusion. 
The results of this study indicated that parents can facilitate this developmental 
process of moratorium with psychological autonomy granting and firm control. 
Tlie combination of these two parenting behaviours was also found to be a 
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more powerful buffer against a continuous moratorium than either dimension 
by itself Therefore, parents who emphasize autonomy and responsibiHty with 
tlnri expectations of behaviour greatly assist their adolescent in this identity 
formation process. 
Faber, Anthony J. et ah, (2003), have performed a quantitative study that 
examines the association between family structure, attachments, and identity 
formation. Results partially support the hypotheses and indicates that 
unresolved spouse conflict is associated with low levels of attachment in 
adolescents and attachment to father is linked to identity achieved and the 
diffused identity status. Lastly, parental coalition was inversely related to the 
moratorium and diffused identity status. These findings support a link between 
parent/adolescent relationships and the identity fonnation process. 
Susan P. H. and Maria R. B. (2008), have studied the role of relational 
(i.e. parent, peer, and teacher) support as a predictor of identity status by using 
a sample of 635 early adolescents from an ethnically diverse, low-income 
school district. Multivariate regression analyses suggested that parental support 
predicted higher foreclosure and lower moratorium in white students, higher 
achievement in Latino, and higher diffusion in African Americans. Peer support 
predicted higher achievement in whites and African Americans and higher 
diffusion in African Americans. Findings suggest that relational support may 
play a greater role in promoting the formation and maintenance of 
commitments than in the exploration of alternatives. 
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Different studies had taken up the relationship of autonomy with 
adolescent's outcomes. For instance Mayseless, Ofra. et al., (1998), have 
investigated age differences, in autonomy and relatedness in adolescent's 
relationships with parents as well as the association between adolescent's 
relationships with mother, father and with a same gender friend in a cultural 
rustiness (Israel) that emphasize on collective and family values. The 
relationship with fathers/mothers questionnaire (RFIVIQ) was administered to 
Israeli 88, 9"' graders and 88, 12"^  graders. Older adolescents reported more 
au:onomy in their relationship with parents than did younger ones. On the basis 
of a cluster analyses of the RFMQ it was found that adolescents who reported 
an ideal profile of relationship with their parents and those reporting a cold and 
controlling profile of relationships with them were alike in having higher 
intimacy with their best friend compared with other group of adolescents. 
Similarly, Noom, Marc JL et al., (1999), studied a high level of 
autonomy within a context of attachment .This provides the best constellation 
for psychosocial adjustment. Subjects were 400 adolescents (aged 12-18 yrs). 
Attitudinal, emotional and functional autonomy were connected with 
attachment to father, mother and peers to predict indices of psychosocial 
adjustment; Social competence, academic competence, self-esteem, problem 
behaviour and depressive mood. Only main effects of autonomy and 
attachment were found. 
Also,,Singh, J^p$J. and Thazami, W T in the same year in 1999, have 
explained the linkage of parenting scales with achievement cognition. The 
44 
Chapter - 2 Review of Literature 
parenting style scale (PSS); measuring parental involvements (PI), 
psychological autonomy granting (PAG), and behaviour control (BC) domains 
of parenting style was studied for psychometric adequacy among 220 
adolescents. Girls observed greater behaviour control (BC) than boys, whereas 
on parental involvements (PI) and psychological autonomy granting (PAG) 
scales, boys and girls merged as more or less equal. 
Various researches have also been carried out to investigate perceived 
parental behaviour as related to adolescent's academic achievement. In this 
context Lakshmi, Aishwarya Raj and Meenakshi Arora (2006), have carried 
their work on a sample of 500 students (250 males and 250 females) from 
Varanasi city. Their study was related to student's academic school success and 
competence. The results revealed that the maternal encouragement scores were 
significantly and positively associated with school success in female group. 
However, for male group school success was negatively associated with 
maternal psychological control and parental behaviour restriction but was 
positively associated with parental encouragement. Also, male adolescents who 
repotted low parental control scored significantly higher on academic success 
than those males who reported high parental psychological control. Same 
results were with female adolescents. That is even here female students who 
reported high parental (only father) acceptance group scored significantly 
higher on academic success that those females who reported low parental 
acceptance. This study was supported by the work of Marj^ JR. Mcpherson 
(2004), where she examined the effect of parenting behaviour, on adolescent's 
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academic perfonnance, depression, use of alcohol use and tobacco. A sample 
of 3,174 was taken from 9'^  and 12'^  graders. She concluded that an increased 
in parental monitoring increases adolescent's grades. :S ^ 
In another study Paulson, Sharon I^aad Sputa, Cheryl.in (1990) have 
explored differences in maternal and paternal parenting styles (PS) and parental 
involvement (PI). Here the differences between parent's PS and adolescent's 
(As) perceptions of PS and PI and changes in PS and PI between the A's 9th 
and 12th grades were examined. Each completed questionnaire measuring 
maternal and paternal demandingness, responsiveness, values towards 
achievement (VTA) and involvement in school work and in school functions. 
Both AS and PS perceived mother (MS) to be more involved in parenting than 
were fathers (FS) during both graders of 9"^  and 12'\ MS and FS were not 
found to be different regarding their VTA, and they also perceived themselves 
to be higher on all aspects of parenting than as perceived to be during both 
grades 9'^  and I2'\ Both As and Ps perceived levels of parenting to drop 
between grades 9'^  and 12'\ except regarding VTA. 
Trusty, JeiTy, et al., (1997), on the other hand, have assessed the 
interaction to which the following variables predicted parental involvement in 
career development: amount of time the parents spend with their teens, 
numbers of people financially dependent on the parents, parent's employment 
situation life events, gender of the teen, family composifion, family size, and 
parent's education .There were 11,273 high school seniors and parents in the 
analysis sample. Student's indication of how often they talked or did things 
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with parents was also used to determine parental involvement. Gender was the 
one-predictor variable that was practically significant. Female teens reported 
higher level of parental involvement. 
Another significant research demonstrating the effect of the several 
parenting style is a study of nearly 11,000 high school students in California 
and Wisconsin was conducted by Steinberg, Lauren and Dombusch, Sanford 
and their colleagues. Of this sample 6,902 were follo\\ed over a period of 2 
years, providing valuable longitudinal information (Steinberg, Lamborn, 
Darling, Mounts, and Dombush, 1994). Steinberg and Dombusch measured 
parental style by asking the teenagers to respond to questions about their 
relationship with their parents and their family life including questions about 
both parental acceptance/responsiveness and parental control or demand - the 
dimensions that defined Maccoby and Martins category system. J ^ ^ 
In an analyses of data for the nearly 7,000 students on whom they had 2 
years of information, Steinberg and Dombusch found that student who 
described their parents as most authoritative at the beginning of the study being 
carried out by the researcher showed more improvement in academic 
competence and self-reliance v/ith the passage of time and the smallest increase 
in psychological symptoms and delinquent behaviour over the 2 years 
suggestmg that the family system has a causal and continuing effect. In another 
indication of the complexity of these relationships, Steinberg and Dombusch 
have found that the young people in their study whose friends have more 
authoritative parents showed more optimal outcomes, regardless of the style of 
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interaction in their own families. Even authoritative reared teenagers had better 
grades and lower delinquency when they spend time with friends whose 
families were also authoritative than when they choose friends from families 
with other style. 
In Indian context this study was supported by a number of psychologists 
and Ojha, Hardeo and Paramanick, Meena's (1995), study is one of them. They 
examined parental behaviour as related to some personality traits of 
adolescents. The relationship of six kinds of mother's and father's behaviours 
(restrictive, peiTnissive, loving, neglecting, protective and rejective) on three 
specific personality traits (hostility, self esteem and self disclosure) of their 
offspring, using 340 adolescents (aged 16-18 years) were determined. It was 
found that both mother's and father's behaviour were significantly related with 
each personality trait. Multiple regression analysis revealed that; mother's 
relleclion and father's restriction are significantly positive contributors to 
hostility in adolescents. Protective behaviour of both parents contribute 
positively while there rejective behaviour contribute negatively to self-esteem 
and mother's permissiveness and father's love contribute significantly and 
positively to self disclosure. 
Nevertheless different studies have questjj^ned whether these results can 
be generalized or not. Isabel, Martinez an4 Garcia, jAse Fernando came up with 
a study in the year (2007) on the impact of parenting style on adolescent's self 
esteem and internalization of value in Spain. In the study she cited various 
research work in the context of varied culture. Here she revealed that 
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authoritarian parents are not only as good as authoritative parents (Chao, 2001) 
for Asian American adolescent but also claimed that adolescents from 
authoritarian parenting predict satisfaction with the overall parent child 
relationship among Chinese adolescent (Quoss and Zhao, 1995). 
According to Isabel and Garcia's study report which they cari'ied out on 
a sample of adolescents from a large metropolitan area in Spain with an 
average age of 13.4 years, adolescents from indulgent families achieve the 
same or higher score in self esteem and internalization of self transcendence 
and conservation values than adolescents from authoritative families. In the 
two self esteem dimensions (academic and family) that were related to 
parenting styles in the study, adolescents from indulgent parents showed higher 
scores than adolescents from authoritative parents. The result then suggested 
that the parents use of acceptance/ involvement is related to the highest 
investigation of values: adolescents from authoritarian and neglectful parents 
(both characterized by low acceptance/ involvement) generally assign the 
lowest priority to these values. Although adolescents from indulgent and 
authoritative parents have the highest scores in these self-esteem dimension, 
adolescents from authoritative parents have lower academic and family self 
esteem than adolescents from indulgent parents. Authoritarian, on the other 
hand obtained the worst result. 
A ''•"'• 
Isabel, Martinez d^^ Garcia, Me Fernando in their another study which 
was published in the year 2008, have supported their previous work. This time 
they studied the parenting styles and adolescent's self esteem in Brazil. The 
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relation between parenting styles and adolescent's outcome was analyzed on a 
sample of 1,198 15-18-year-old Brazilians. The adolescents were classified into 
4 groups (authoritative, authoritarian, indulgent and neglectful) on the basis of 
their own ratings of their parents on two dimensions; acceptance/ involvement 
and strictness/imposition. The adolescents were then contrasted along with two 
different outcomes: priority given to Schwartz self-transcendence and 
conservation xalues. and level of self-esteem (appraised in five domains: 
academic, social, emotional, family, and physical). Results showed that in this 
country authoritative and indulgent parenting is associated with the highest 
internalization of self-transcendence and conservation values of teenagers, 
whereas authoritarian parenting is associated with the lowest. On the other 
hand, adolescents with indulgent parents have equal or higher levels of self-
esteem than adolescents with authoritative parents, while adolescents raised in 
authoritarian and neglectful homes have the lowest scores in self-esteem. 
However, numerous researchers still supports that it is authoritative 
parenting which brings out positive adolescent outcomes. Steinberg,„jfa et al., 
again in this regard carried out a study in the year 1996. He described the result 
3f a 10 year study involving 20,000 students in 9"' and 12"' graders over a 
period of 1 to 3 years. According to him adolescents raised in authoritative 
homes scored highest in all measures in the study. They were more confident, 
more responsible less likely to use or abuse drugs or alcohol and less likely to 
be involved in delinquent behaviour. They reported less anxiety and depression 
and did better in school. 
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Moreover, parent adolescent relationship also has a significant impact 
on the development of prevention of risky adolescent health behaviours. Here 
also, it was suggested by many researcher that authoritative parenting proved 
out to be affective. For instance, Cohen^yg^^and Rice,,^j^l997)i, have found 
that among 8''' and 9"' grade students alcohol and tobacco use was associated 
with lower authoritative and higher permissiveness. Mafy^. McPherson 
(2004), in her study (mentioned above) where she in\'estigated the impact of 
parentmg behaviour and found that increased parental monitoring predicted a 
decrease in both adolescent; use of alcohol and tobacco. However, she came up 
with conflicting results as an increase in authoritative parenting according to 
her also led to an increase in alcohol use and tobacco use. She explained the 
inconsistency to be on account of the differences in the sample population and 
measures used. 
Likewise, investigators from several studies have examined relationship 
between adolescent depression and aspects of parenting styles such as support 
or acceptance, discipline and control, addressed singularly in various 
combinations. Radziszewska fl^ Richardson i-^. et al., (1996), have made an 
examination of relationship betv/een parenting styles and depression among a 
sample of 3,993, 15 years old in California and found that adolescents who 
reported to have authoritative parents were less likely to have depressive 
symptoms, followed by adolescents who had permissive, autocratic and 
unengaged parenting. 
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Lai, K. W and Mc, Bride-Chang (2001) compared two groups of Hong 
Kong adolescents, aged 15-19; one group was experiencing suicidal ideation 
and other was not. Those with suicidal ideation perceived mother and father to 
be significantly more over controlling and perceive the family climate to be 
significantly more conflicting and Jess warm. 
However, Mayseless,.. ^N^. et al. ^ 2003 has examined whether 
• 
authoritarian or authoritative parenting practices best prepare youth for coping 
with an authoritarian context, (i.e., the mandatory military service of 18-year-
old men in Israel). A year before their conscription, 85 male adolescents (age = 
17.5) and their parents filled out questionnaires regarding their relationships; 
during basic training, they did so again regarding the new recruit's coping and 
adaptation. Tv^ o peers from each adolescent's basic training unit also rated their 
coping and adaptation. Findings demonstrated that authoritative parenting 
practices were advantageous with respect to coping and adaptation in an 
authoritarian context and that these associations were to some extent mediated 
through the adolescents' self-esteem. 
Various research works have also been carried out to examine parent 
adolescent conflict. Dekovic, Maja a#d Meeus, Wim. (1997), in this context 
have tested the factors that might account for variations in the level of parent-
adolescent conflict. These factors were grouped into two classes of variables: 
(1) personal characteristics of the adolescent, such as temperament and pubertal 
timing and (2) parental childrearing style. The sample consisted of 508 families 
v i^th 969 parents (aged 30 - 65 yrs old) and 508 adolescents (aged 1 2 - 1 8 
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years old). With regard to the consequence of the parent-adolescent conflict it 
was concluded that a higher level of conflict is a better predictor of parental 
rather than adolescent's well being. 
Paintal, HLjSi^  ^ d Pandey, Neelima. (1996), have studied the conflict-
based study of attitudes of adolescents towards iheir parents. Here it was 
assessed the extent of conflict expressed by adolescents in 3 income levels 
(LoVi', medium and high) towards them parents. 168 males and 145 females 
subjects (aged 1 5 - 1 8 yrs.) participated in the study. Results showed that 
subject's attitude towards their mothers were highly favorable. Fathers, 
however, were generally perceived as unfriendly, uncaring, non-
communicative. High intensity of conflict towards fathers was found for high 
mcome subjects. Female subject's felt higher intensity of conflicts towards 
mothers than males' subjects. Male and female subject's differed in their 
expectation for their parents. 
Sla§k, Daniel T.'"L.J2002), have carried out a longitudinal study that 
exammes the relationship between perceived parenting characteristics and 
parent-adolescent conflict in a sample of 378 Chinese adolescents (mean age 
13/14 years. At Time 1/Time 2 respectively). Results showed that global 
parenting styles (concern and harshness) and specific parenting behaviour 
(responsiveness and demandingness) were concurrently related to parent-
adolescent conflict at Time 1 and Time 2. The mean age of fathers and mothers 
was 44/40 yrs at Time 1 and 45/41 yrs at Time 2, respectively. Although 
parent-adolescent conflict at Time 1 generally predicted changes in parenting 
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quality at Time 2 some parental differences in the strength of association 
between the two domains were found. 
Cla^, Michel, et al., (2003), on the other hand have exainined parental 
practices, such as affection, control and conflict, in three countries: Canada, 
France and Italy. The sample was composed of more than 900 late adolescents 
with an average age of 17 years, from three large cities: Montreal, Paris and 
Rome. Participants answered a self-report questionnaire that assessed five 
measures; emotional bonds with the father and mother, parental supervision, 
tolerance towards friends, punitiveness for violation of rules, and conflict 
frequency. The result revealed that Canadian adolescents considered their 
parents to be more tolerant and rated them as using less punitive measures 
when rules were broken. Canadian parents also seemed to adopt comparable 
norms for boys and girls, which could be interpreted as a form of sexual 
egalitarianism, whereas Italian and French parents appeared less tolerant 
towards girls. Italian adolescents reported strong emotional bonds with each 
parent, and also identified more conflicts in their relationships with parents. 
French adolescents reported weaker emotional bonds with each parent and less 
parental supervision. Results were interpreted in the light of studies that have 
i-eported an influence of cultural background on both parental practices and 
parental decisions in each of these countries. 
?aXerson,J^nm et al. 1995/1^), have examined the relative influence 
of 493, New Zealand adolescent's (aged 13, 15, 17 and 19 years) perceptions of 
their attachment relationship with their mothers, fathers and friends on three 
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measures of seJf-esteem (SE). Two dimension of the attachment relationship 
were assessed. Result suggested that subject's SE was more strongly associated 
with the quality of affect toward parents and friends than with the utihzation of 
these target figures for support or proximity. 
- K »»? 
Schneider, Barry"'!^ afd Younger, Alaistair (1996), have hypothesized 
that adolescents who reported secure attachment with their parents would 
display higher levels of interpersonal relational competence. 63, 10" graders 
were surveyed. Little concordance was found between positive aspect of 
attachment (i.e. trust and communication) and alienation from parents. 
Although alienation, especially from fathers was a negative correlate of 
inteq3ersonal competence, results indicate better correspondence between 
parent - child attachment and the positive aspects of adolescent's social 
competence. Both positive and negative dimensions of parent -adolescent 
attachment were correlated with adolescent involvement in extracurricular peer 
activity. Parents seen by the adolescents as close and trusting have negative 
opinion of the adolescent's best friends. 
Valery, Jt^PSH^et al., (1997), have determined whether adolescents 
received instrumental and emotional support from parents and whether the 
support they receive is perceived as helpful or not on 206 college students. 
Subjects received support almost every time it was requested, although few 
requests were made. Gender differences were present for the type of support 
received; women received significantly more emotional than instrumental 
support from both mother and father. A positive correlation was found between 
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perceived and received instrumental and emotional support from mothers and 
fathers for women only. 
Rice, Kenneth G. et al., (1995a), have studied adolescent-parent and 
adolescent-friend intimacy from early adolescence to young adulthood in 52 
boys, and 57 girls assessed at 8"' grade, 12'^  grade, and 4 years after the 12'^  
grade assessment. Boys and girls both reported increase in intimacy with 
fathers, o\er time. For boys, the increase in intimacy with mother was greater 
from 8th through 12''^  grade than from 12'^  grade through the young adult 
follow up. Mother-daughter intimacy followed a consistent increasing linear 
path; with most of the increase occur in after 12'^  grade. Correlations indicated 
stability in parents-daughter and mother-son intimacy over time. Intimacy in 
adolescent relationships also predicted concurrent and future social self-image, 
but the pattern of prediction differed for boys and girls. 
Coping behaviour . 
Adolescence is a particularly difficult time and teenagers undergo many 
rites of passage, as well as deal with the usual problems of living in a family 
and being at school (Moulds, 2003; Rigby and Cox, 1996). They must be 
flexible and frequently can adapt to difficult situations. Coping with stressful 
situation has been identified as an important protective factor at a personal 
level. 
Coping resources during adolescence includes those aspects of the self 
(e.g. interpersonal skills) and the social environment (e.g. the availability of 
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supportive social network) that facilitates or make possible successful 
adaptation to life stress (Compass, 1987). Adequate coping during adolescence 
predicts good future outcomes, including higher level of ego-development, 
fewer developmental problems, higher self esteem, lower levels of depressive 
symptoms and positive adjustment. 
In order to examine adolescent's coping strategies, different researches 
have been can'ied out. Kardum,.J^iS^ et al., (2001) in this context have 
examined personality traits, stressful life events, and coping styles in early 
adolescence. On a sample of 265, ll-14year old subjects, a junior EPQ, 
questionnaire of coping styles and scale of subjective stress were applied. The 
direct and indirect effect of personality traits and perceived intensity and 
frequency of stressful life events (subjective stress) on three coping styles 
(problem - focused coping and avoidance coping) were tested. Results 
demonstrated that extraversion has a direct positive effect on problem and 
emotion-focused coping styles while neuroticism and psychoticism have direct 
positive effect on avoidance coping styles. The indirect effects of personality 
traits on coping styles through subjective stress are low for all the three coping 
styles. In another study Cheng, (2003) examined optimism-pessimism as a 
•Tioderator of the link between recent hassles and psychological maladjustment 
(viz. depressive symptoms and hopelessness) in a sample of adolescents 
(A =^ 263). Results indicated that optimism-pessimism and hassles significantly 
predicted scores on each adjustment measure. Moreover, a significant 
optimism-pessimism hassles interaction was found in predicting depressive 
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symptoms and hopelessness. Consistent with the proposed interaction model, a 
plot of the significant interactions indicated that the link between hassles and 
poor psychological adjustment was significantly more exacerbated for 
pessimistic compared to optimistic adolescents. In this regard Brissette, I., 
Scheier, M. F., and Carver, C. S. (2002), have investigated the role of optimism 
in social network development, coping, and psychological adjustment during 
life transition. College students of both gender completed measures of 
perceived stress, depression, friendship network size, and perceived social 
support at the beginning and end of the 1^ ' semester of college .The result 
indicated that social support and greater use of positive reinterpretation and 
growth contributed to the superior adjustment. 
In yet another study, Julian C. L. (2009), has assessed the moderating 
effect of dispositional optimism on the link between daily hassles and mental 
health. The sample consisted of a group of 345 Chinese high school students in 
Hong Kong. Optimism, daily hassles and mental health were measured. Results 
of multiple linear regression analyses showed that optimism had a significant 
stress-buffering effect. Specifically, optimistic students tended to fare better 
than their pessimistic peers when the experience of hassles increased. These 
findings suggest that the stress-buffering effect of optimism, which has been 
demonstrated largely in student or adult samples, may be extended to younger 
age groups in a non-Western context. 
Kevin L. Rand. (2008), has presented a synthesized model of trait hope 
and trait optimism. In this model hope and optimism are conceptualized as 
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facets of an overarching trait called goal attitude. 345 students in a university 
psychology course were taken as a sample. The synthesized model is used to 
examine the unique and common influences of hope and optimism on grade 
expectancy and academic performance in 312 students who completed the 
course. The results show that hope uniquely influenced students' grade 
expectancies, whereas optimism did not. In turn, grade expectancies influenced 
academic performance. Neither hope nor optimism had a unique, direct 
influence on academic performance. In contrast, the shared aspect of hope and 
ootimism (i.e., goal attitude) had a direct influence on academic performance. 
Parsons, Alexander, et al., (1996), have investigated another coping 
strategy that is over achievement. In his study over achievement and coping 
strategies in adolescent males were being examined. The relationship between 
achievement above that expected on the basis of IQ and preferred coping style, 
on 374, 9'\ 10'^  and 11" graders at an independent boys' school in metropolitan 
Melbourne was detected. It was concluded that overachievement might be 
better regarded as approaching one's full potential by the use of optimal coping 
strategies and avoidance of alternative responses to stress, which appear to be 
non-productive. 
Fickova, Emilia et al., (2002), on the other hand have done a study on 
impact of negative emotionality on coping with stress in adolescents. It was 
hypothesized that coping with stressful situation and the preferences of coping 
strategies in adolescents are influences by positive/negative affectively and 
negative emotionality. 230 high School freshmen and juniors (aged 14-17 
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years) participated. Girls and boys with high scores in state and trait positive 
affecti\'ely prefer coping strategies focused on the problem. In high negative 
affectivity and emotionahty, they prefer to use mainly avoidance and emotion -
focused strategies. 
O'Lonnor, Rory C. and 0 ' Lonnor, Daryl B. 2003 (Jul), have predicted 
hopelessness and psychological distress. This study investigated an integrative 
model in\oh'ing the relationship between perfectionism and coping to predict 
changes in hopelessness and general psychological distress among college 
students. Results indicated that changes in psychological well being (4-5 week 
late) were predicted by socially prescribed perfectionism and psychological 
well being beyond initial level of distress. Support was also found for the 
adaptive effects of cognitive reconstruction coping and other orientated 
perfectionism which was shown to be maladaptive. These findings offer 
support for the proposed model. 
Constantine, et al., (2002), has examined religious participation, 
spirituality, and coping among African American college students. The authors 
explored the relationships among religious participation spirituality, 
agricultural coping styles and religion problem-solving styles in a sample of 
144 African American college students (Aged 17-29 years). Results revealed 
that religious participation and spirituality accounted for significant variance in 
aspects of agricultural coping styles and religions problem-solving styles. Mc 
Whirther, et al. (2002) have examined the relafionship among types of 
loneliness, empathy, coping skills and self-esteem among a sample of high risk, 
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adolescents enrolled in and alternative high school in the US (N = 75; 43 male 
and 32 female; mean age 17 years). Results of 2 forward- selection multiple 
regression analysis with intimate loneliness and social loneliness serve as 
criterion variables with self-esteem and empathy. These types of coping 
significantly predicted high intimate and high social loneliness. Low emotional 
coping also significantly predicted high intimate loneliness. 
Lopez, Frederick G. et al., (2001), has examined relations among adult 
attachment orientations, maladaptive problem coping styles, and a composite 
measure of current distress within a sample of 55 undergraduates. Results 
indicate that each adult attachment orientation and each problem coping style 
measures was related as expected in direction to student's distress. In addition 
problem coping styles largely mediated the impact of insecure adult attachment 
orientations on distress. Sinha, et al., (2000) have done cross-cultural study of 
stress and coping, 198 students in India and 344 in Canada (all subjects aged 
1 6 - 2 5 years) were compared with respect to stress, coping and selected 
psychosocial variables namely, laws of control, self-esteem, life orientation 
(optimism- pessimisms) . The results revealed that the Indian students report 
less stress than the Canadian students and prefer emotion-focused coping 
strategies. 
Michelle Andrew et al., (2004), on the other hand have examined the 
relationships between coping style, self-efficacy and emotions during problem 
solving. An interactive computer program was used to monitor adolescents' 
responses to a problem solving task. General coping skills were also assessed. 
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Participants were 166, 7"^  to lO"^  grade students (93 females and 73 males) from 
a coeducational government high school in an outer suburb of Melbourne, 
Australia. The study proposed that a productive coping style would be 
positively related to both self-efficacy and positive emotions during problem 
solving,, 
Mc dvedova^ et al., (1995), have researched the adaptability of coping 
processes among adolescents and the persona! resources that influence it. 229 
adolescents (aged 14.6 - 18.3 years) were assessed. Multiple regression 
analyses indicated that for both boys and girls' assessment of the 
presupposition for adaptive stress coping concerned component of activity, 
persona], social, family and self-concept were the first variables in order of 
importance. 
Different researches have studied different coping strategies in regard to 
adolescent's adjustment. For instance, Randall, S. Jorgensen and Jerome, B. 
Dusek (2009), have examined the relation between psychosocial adjustment 
and coping strategies among college freshmen. Three hundred thirty-one 
college students were taken as a sample size. For each subject a relative 
salutary effort score was calculated to reflect the proportion of coping efforts 
ascribable to mature, salutary coping efforts. Optimal adjustment was 
associated with adolescents whose reported means of dealing with tension 
reflected a high proportion of salutary effort. These findings, which suppoil the 
notion of a co variation between styles of coping and psychological adjustment 
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among adolescents, are discussed in light of psychosocial development, coping 
and methodological issues related to research on coping and adjustment. 
In another study Griffith, et al., (2000), have studied developmental and 
cross situational differences in adolescent's coping strategies which they use to 
cope with family, school and peer stressors. The sample included 148, 7'^  
graders., 124, 9'^  graders and 103, 12" graders. Approach coping increased 
across the 3 grade level, especially m relation to family and peer stressors 
across stressors. Approach coping predicted more favorable outcoines and 
avoidance coping predicted less favorable out comes coping strategies in 
response to a specific stressor. 
Byrne, Bruce (2000), have investigated the relationship between anxiety, 
fear, self-esteem and coping strategies in a sample of 224 of post primary 
students (aged 12-18 years: subjects in school years 7 \ 9"' and 12''^  in 
Australia). In particular, it sought to determine whether these changes were 
gender specific. The results indicated that the girls had consistently low level of 
self-esteem. The boys showed a significant decrease in both anxiety and fear by 
year. Finally, the findings suggested that by year 12, boys and girls were using 
different coping strategies with boys more successful reducing both fear and 
anxiety. 
Hess, Robyn S. et al. (2001), in another study has compared student's 
stress, coping strategies, and school completion. This study investigated the 
relationship between two interpersonal variables. Stressful life change events 
and reported coping strategies - and high school completion status among early 
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adolescents. The sample was compressed of 92 students (44 females and 48 
males). A 2 years follow-up study of these students was completed to 
determine whether they finished high School. Discriminate analysis was used 
to build a prediction model and indicated that the coping factors of social 
activities and seeking professional support significantly predicted high school 
dropout status whereas family involvement was negatively related to this 
outcome. 
Apart from interpersonal skills that facilitates or make possible 
successful adaptation to life stressors, the family relationship with parents in 
particular have traditionally been regarded as a culture context of development 
for adolescents affecting their personality, academic achievement, coping and 
adaptation (Bronfenbrenner, 1979).Specifically, close and wann relationships 
Vv'ith parents and moderately demanding and supervising parenting were found 
to be associated with positive outcome including aspects such as self esteem, 
social competitiveness, coping and adjustment with stressful events (Steinberg, 
1990). 
Dusek, et al. (1994), has identified adolescent's coping styles and 
perception of parental child rearing. To relate adolescent coping styles to 
parental rearing practices, 107, lO'^  and 12"^  graders were classified into 4 
groups (authoritative authoritarian, indulgent, or neglectful) based on 
perceptions of their parent's rearing practices. In contrast to those who 
characterized their parents as authoritative, those who viewed their parents as 
i]eglectful engaged in fewer problems - focused and more emotion - focused 
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and cognitive coping. Those in the indulgent and authoritarian groups had a 
mixed pattern of scores. Perception of parents as more waim and supportive 
was related to greater problem-focused coping. Whereas, Perceiving the 
parents as higher in monitoring was related to receive emotion-focused and 
cognitive coping. In another study Mc Intyre, et al., (1995), have explored 
Perceived parental rearing practices and style of coping among young adults. 
15 females and 65 male uni\-ersity students completed the children's report of 
parental behaviour inventory and the coping operations preference enquiry, 
subjects whose parents had an authoritative rearing styles (warmth and 
niirturance coupled with close monitoring and age - appropriate demanding 
n;ss) used more social support and problem - focused coping than did other 
subjects. Perceived parental warmth was related to greater use of social support 
and problem - focused coping. Parental firm control was associated with the 
increased problem - focuses and less emotion focused coping. 
Meesters, et al., (2004), have studied relationships between parental 
rearing practices and coping styles of adolescents on a sample of 122 young 
adolescents. Subjects completed the child version of the EMBU, a self-report 
inventory for assessing perception of current parenting practice. As predicted, 
CO relational and regression analysis showed that perceived rejection by both 
father and mother was significantly associated with the use of passive coping 
strategies. Finally, perceived control by both parents was linked to higher 
scores of active coping. Also, Stem, et al., (1990), have examined stress, 
coping and family environment and how the adolescent's response to naturally 
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occiuTing stressors. 73 adolescent, 13 - 20 yrs old, were surveyed. Results 
demonstrated that adolescent employ a range of coping strategies in response to 
stressors within and external to the family, which varied with age, types of 
stressor, and perception of the quality of the family environment. In 
interpersonal conflicts, younger adolescents were more likely to use emotion-
based coping strategies than were older adolescents. 
In another study Mclntyre, Julie Guay and Dusek, Jerome B. (1995), 
have studied the relation between parental rearing practices and coping 
dispositions on 75 females and 65 males. Those who repoited their parents had 
an authoritative rearing style (warmth and nurturance coupled with close 
monitoring and age-appropriate demandingness) used more social support and 
problem-focused coping than those who reported their parents used other 
rearing styles. In general, perceived parental warmth was related to the greater 
use of social support and problem focused coping. Parental firm control was 
associated with increased problem focused and reduced emotion-focused 
coping. 
Boekaerts, Monique 2002 (Dec), has presented this article to examine 
adolescents; reports of how they cope with a specific social stressor, authority 
conflict with parents. This situation was presented to 626 adolescents (aged 14-
16 yrs) as part of a larger study on coping with stress of emotions. The relation 
between these 2 coping, models and various aspects of the student's mental 
representation of the stressor were examined. It was predicted that the way 
students framing the coping goal would affect their choice of coping strategies. 
66 
Chapter - 2 Review of Literature 
Ohannessian, Christine Mc Cauley et al., (1994), have used a sample of 
235, 6'^  and 7'^  graders to assess the predictive relationship between family 
adjustment (FiMA) and emotional adjustment (EMA). As expected, perceived 
FMA and EMA were reciprocally related. Subjects who were not satisfied with 
their families at the beginnmg of the school year were more likely to report 
higher levels of depression and anxiety than were subjects who were initially 
more satisfied with their families, subjects who had high levels of self worth, 
high levels of peer support and good coping technique appeared to be 
somewhat protected from the potentially harmful effects that maladaptive 
family functioning may have an EMA. 
Marilyn Stern and Michael A. Zevon. (1990), assessed the specific 
coping responses of adolescents as a function of age, type of stressor, and 
quality of family environment. The findings demonstrated that adolescents 
employ a range of coping strategies in response to stressors within and external 
to the family. These strategies varied as a function of age, type of stressor, and 
perceptions of the quality of the family environment. Specifically, among those 
who identified interpersonal conflicts as their primary stressor, younger 
adolescents were more likely to use emotion-based coping strategies than were 
older adolescents. Using emotion-based strategies, however, was associated 
with less adaptive family functioning. Further, these coping strategies were 
crderable on the dimension of preference. The findings underscored the 
importance of examining moderating factors and individual differences when 
studying coping responses to stressful situations. 
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Holahan, Charles J. (1995), has apphed an integrative predictive model 
to examine interrelationships between parental support, adapti\e coping 
strategies and psychological adjustment among late adolescents. The sample 
includes 241-college freshman. Adolescents with high parental support were 
better adjusted and less distressed than were those with low parental support 
was associated with psychological adjustment both directly and indirecdy 
through a higher percent of approach coping strategies. On the other hand 
Wolfradt, Uwe. (2003), has emphasized on perceived parenting styles, 
depersonalization, anxiety and coping behaviour in adolescents. A normal high 
school student sample (N = 276; aged 14-17 years) was taken. It was found that 
perceived parental psychological pressure was con"elated positively with 
depersonalization and trait anxiety among adolescents. Perceived parental 
warmth was positively associated with active coping and negatively correlated 
with trait anxiety in the adolescent. A cluster analysis revealed 4 types of 
parenting styles: authoritarian, authoritative, permissive and indifferent. The 
group with the authoritarian, parenting styles showed higher scores on 
depersonalization and anxiety. The groups with the authoritative and 
permissive styles of both parents showed the highest scores on active problem 
coping. 
Henry, Carolyn S. and Peterson, Gary W. (1993) (Apr) have 
investigated adolescent social competence, parental qualities, and parental 
satisfaction. A sample of 349 white fathers and 387 white mothers were taken 
while adolescents with an average age of 14 - 20 years were taken. Subjects 
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appeared to experience greater satisfaction when they viewed their adolescent's 
capabiHties as legitimate in terms of age-appropnate social expectation (or age 
norms). The adolescent gender control variable was the only socio 
demographic predictor to attain significance, indicating that father's 
experienced greater satisfaction with sons than with daughters. 
Greenberger, Ellen and Mc Laughlin, Caitlin S. (1998), have explained 
psychology and attachment, coping and explanatory style in late adolescence 
on 157 college students. The result revealed that the secure attachments were 
positively related to support- seeking and active problem-solving coping styles 
to females but not male's tendency to explain hypothetical success and failures 
in a positive or self-enhancing manner. Security of adult (non-parental) 
attachments had stranger associations with young women's coping strategies 
than did security of early attachment to parent, whereas the reverse was true for 
males. 
.Adjustment pattern 
The influence of parents on their offspring's is not limited to childhood 
but continues throughout the adolescent years. Little is, however, known about 
v/hich mechanisms link adolescent functioning in family. Various Findings 
showed the effect of parental practice; such as responsiveness, autonomy 
cohesion as well as parental attachment mediated the effect of adolescent's 
social skills. 
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In this regard Fushrman, Teresa api Holmbeck, Grayson^. (1995), has 
examined emotional autonomy and adjustment in adolescence. The relation 
between emotional autonomy (EA), emotional autonomy scale (EAS), and 
adolescent adjustment as moderated by individual, familial, and cultural 
contexts was studied here. Ninety six adolescents (aged 10-18 years) and their 
mothers and teachers were taken as a sample. When the affective nature of the 
parent-adolescent relationship was found to be positive, positive adolescent 
adjustment was more likely when adolescents reported less EA. When the 
^family environment was found to be more stressful, EA was positively 
associated with adolescent adjustment. Higher scores on the EAS may indicate 
emotional detachment from parents. Noom,,M«BiBi et al., (1999) has also 
examined the assumption that a high level of autonomy within the context of 
attachment provides the best constellation of psychosocial adjustment. Subjects 
were 400 adolescents (aged 12 -18 years). Attitudinal, emotional and 
functional autonomy were connected with attachment to fathers, mothers and 
peers to predict indices of psychosocial adjustment "social competence, 
academic competence, self-esteem, problem behaviour and depressive mood. 
Only main effects of autonomy and attachment were found. 
In another study related to parenting style on adolescent's adjustment 
Milevsky, -Avid^ et al., (2007), have examined variations of adolescent's 
adjustment as a function of maternal and paternal parenting styles. Participants 
included 272 students in grades 9'^  and ll'^ from a public high school. 
Participants completed measures of maternal and paternal parenting styles and 
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indices of psychological adjustment. Authoritative mothering was found to 
relate to higher self-esteem and life-satisfaction and to lower depression. 
Paternal parenting styles was also related to psychological adjustment, 
' however, although the advantage of authoritative mothering o\'er permissive 
mothermg was evident for all outcomes assessed, for paternal styles the 
ad\antage was less defined and only evident for depression. While on the other 
hand, Kristen (^ Jacobson am^- Lisa-^ Crockett (2000), has investigated the 
associations between parental monitoring and adolescent's adjustment. 
Participants were 424 adolescents from a single rural school district in central 
Pennsylvania. The sample included 197 boys and 227 girls in grades 7 through 
12 (89 seventh graders, 90 eighth graders, 69 ninth graders, 68 tenth graders, 
57 eleventh graders, 51 twelfth graders). All adolescents were white and came 
from predominantly lower to middle class backgrounds. The results provided 
evidence that parental monitoring is related to adolescent psychosocial 
adjustment. The bivariate correlation demonstrates a moderate-to-strong 
association between parental monitoring and all indexes of adolescent's 
adjustment, with the exception of boys' depression. Moreover, the addition of 
parental monitoring in each of the hierarchical regressions was significant, 
indicating that, when all adolescents are combined, parental monitoring had a 
significant main effect on adolescent's outcomes. However, it was also found 
that some of the relations between parental monitoring and adolescent 
outcomes were moderated by gender and grade level, gender and maternal 
employment, or both. Evidence of moderating effects was found for the two 
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problem behaviours; delinquency and sexual activity. Similarly, Kerr, Margaret 
j^d'Stattin, Makan (2000), has examined as to what parents know, how-they 
know it, and several fonns of adolescent adjustment: Further support for a 
reinterpretation of monitoring. Participants were 1,186 14 year olds. The results 
supported and intended a reinteipretation of parental monitoring. Across sex 
and infonnant, high parental knowledge was linked to multiple measures of 
good adjustment. Parent control efforts were related to good adjustment only 
after the child's feeling of being controlled, which were linked to poor 
acjustment were partialed out. Also, Steinberg L, et al., in the year 1989 has 
examined the over-time relation between 3 aspects of authoritative parenting-
acceptance, psychological autonomy, and behavioural control and school 
achievement was examined in a sample of 120, 10-16-year-olds in order to test 
the hypothesis that authoritative parenting facilitates, rather than simply 
accompanies, school success. In addition, the mediating role of youngsters' 
psychosocial maturity was studied. Results indicated that; authoritative 
parenting facilitates adolescents' academic success, each component of 
authoritativeness studies makes an independent contribution to achievement, 
and the positive impact of authoritative parenting on achievement is mediated 
at least in part through the effects of authoritativeness on the development of a 
healthy sense of autonomy and, more specifically, a healthy psychological 
orientation toward work. Adolescents who describe their parents as treating 
:hem warmly, democratically, and firmly are more likely than their peers to 
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develop positive attitudes, and as a consequence, they are more likely to do 
belter in school. 
Ir. the year 2000 Van Wei Frits et al., has investigated parental bond and the 
well-being of adolescents and young adults of Netherlands. It concerns a 
longitudinal study among youngsters in the age of 12 to 24 (their age varying 
between 15 and 27 when assessed for the second time 3 years later). In total 
1.688 adolescenfyoung adult (730 boys and 958 girls) participated. Only the 
bond between sons and their parents became somewhat less positive in the 
transition from early to middle adolescence. It is concluded, however, that 
adolescents and young adults maintain a rather good and reasonably stable 
relationship with their parents. Parents also prove to be of lasting importance 
for the psychological well -being of their growing up children, daughters in 
particular. 
Noak,,fie»r et al., (1999), on the other hand have presented differential 
trajectories of parent-child relationships and psychosocial adjustment in 
adolescents. In this year longitudinal study, trajectories of family development 
during the 2"' half of adolescence were examined. Cluster analysis of 208 
adolescents (mean age 15.4 years) were done. Reports of family connectedness 
md individually yielded 3 groups families who were high on connectedness 
md showed an increase in individuality over time, and families who were high 
)n individuality than connectedness at every point in time were presented. 
Vdolescent in the latter group had higher level of aggressiveness and 
Ispressive mood than those in the other 2 types of families. 
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Engels, RutgerC.Ni^, et al., (2001), in one of his studies has examined 
^.parental attachment and adolescent's emotional adjustment. Structural equation 
modeling was used to estimate the models and paths between concepts using 
data from a sample of 412, 12-18 years old. In the 12 - 14 years old age group, 
no effect of parental attachment on social skills and relational competence were 
displayed. However, in the 1 5 - 1 8 years old age group, parental attachment 
was moderately related to social skills, which in turn affected middle 
adolescents' competence. 
Sang Min Ls£i^ et al., (2006), have investigated distinct patterns of 
parental practices that differentially influence adolescent's behaviour. The 
clusters of parenting practices in the current study showed convergence with 
Baumrind's parenting style. The results indicated that these four clusters 
differentially affected students' self-concept, locus of control, and academic 
achievement. The authors have discussed how these identified parenting 
behaviour patterns are linked with children's adjustment, development, and 
achievement. 
Slicker E#r^. (1998), on the other hand has researched on the four 
prototypic parenting styles that has consistently demonstrated their relationship 
to psychosocial and behavioural adjustment in offspring ranging in age from 
preschool children to high school students. The present study used self-report 
surveys administered only to graduating high school (HS) seniors (2250 
participants). Students indicated their levels of participation in a variety of 
problem behaviours and conventional behaviours, as well as rating their 
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perceptions of their parents on three parenting dimensions: acceptance 
(responsiveness), behavioural control (demandingness), and democracy 
(psychological autonomy granting). Using these values, students could be 
assigned to 6 groups representing the parenting style with which they perceived 
they had been reared: authoritative plus, authoritative, authoritarian, midrange, 
indulgent and neglectful. The democracy dimension, although an important 
component of parental attitude, was found to be unnecessary in effectively 
defining authoritative parenting after the other two dimensions, acceptance and 
behavioural control, were considered. 
In another study Crouter,-AiaiiJ'<&«ftd Bumpus, Matthew.^. (2001) has 
.^'Studied linking parents' work stress to children's and adolescents' 
psychological adjustment .The effects of parental work stress on children's and 
adolescent's adjustment appear to be indirect work stress is linked to parents' 
feeling of overload and strain, which in turn predict, lower parent-child 
acceptance and higher conflict processes, that in turn are related to use positive 
adjustment of children and adolescents. In the face of high work stress, 
withdrawing from family involvement may be adaptive in the short run but 
ultimately problematic. The investigator here revealed that the strength of this 
association depends on parents' personality qualities, parents coping styles and 
work and family circumstances 
Shek, Dajii«l-T..b«(1998), on the other hand has examined the relations 
between parent-adolescent conflict and adolescent psychological well-being. In 
this longitudinal study, the relationship between parent-adolescent conflict and 
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adolescent psychological well -being were examined in a sample of Chinese 
adolescents (N=378). The results indicate that parent adolescent conflict based 
on rating obtained from the different sources was concuirently related to 
hopelessness and life satisfaction. The strength of association between parent-
adolescent conflict and adolescent psychological well-being was found to be 
sim.ilar for male and female adolescents. 
The period of adolescence represents a time of transfomiations in social 
relationships. Adolescents spend increasing time in activities with peers 
without the supervision of adults such as parents and teachers. It is important 
for them to come in contact with new friends or to strengthen existing bonds. In 
this way, they get reflections on their own opinions, ideas and emotions 
(Brown, 1990). Adolescent friendships become more intimate and personal by 
more frequent disclosure of feelings and thoughts and by provision of 
emotional support (Buhrmester and Fumian, 1987). Despite the increasing 
relevance of peer relationships, parents do not become less relevant in shaping 
adolescents' cognitions and behaviours. In contrast, recent studies have 
documented that the impact of parents is not limited to children but that they 
maintain significant influence on the social functioning of their offspring in 
adolescence (Parke and Ladd, 1992). In other words, the ways in which young 
people move around in friendships are affected by aspects within the parent-
child relationship. 
Lapsley, Ddiki'-^. et al., (1990), in this context has assessed the 
relationship between late adolescent attachment to parents and peers and 
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personal identity (PI), social identity (SI), and adjustment (ADJ) to college 
among 148 males and 105 female college students. Freshmen scored higher on 
PI than did upperclassmen. Women reported less alienation from peers, had 
more trust and better communication with peers and had higher scores on PI 
and SI attachment \ariables were also significant predictors of PI and SI. 
'' Meeus, Wi«i. (2003) has studied parental and peer support and identity 
development, respectix'ely. The aims of these studies were; to report on age-
related changes in parental and peer support and identity development, and to 
predict psychological well-being by parental and peer support and identity. The 
first study showed parental support to decrease as adolescents grow older, 
while peer support increases. Parental support a separation effect was found. 
Tne second study showed identity to develop progressively with age, and also 
the relation between identity status and psychological well-being was found to 
become stronger with age. 
The extent of adolescent's perception of academic support from parents 
and peers affect their level of adjustment and academic achievement. Any 
laxity on the part of the parents in assisting and guiding the adolescents may 
result in academic backwardness and development of unwholesome 
behaviours. Parents therefore have a very important role to play in seeing to it 
that the adolescent acquire a proper academic development (Salami, 1998) 
.Attaway, Nicole. J ^ a ^ Bry, Bremia Hafer. (2004), in this regard have 
studied parenting style and black adolescents' academic achievement. 59 black 
mothers and female guardians of adolescents, age II to 19, were taken as a 
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sample. The analysis revealed that higher maternal belief in control was 
significantly associated with lower grade point averages. The amount of time 
spent in school serves not only to educate students, but also to shape their 
social world, contributing to overall development .Yet, changing schools 
represents a specific life transition that is acknowledged as a challenging and 
potentially stressful life event. 
Slicker, Ellen ^ . 1998/(Jurj^), has studied the relationsl^p of parenting 
st3'le to behavioural adjustment in graduating high school seniors. Graduating 
high school senior completed surveys indicating their levels of participation in 
a variety of problem behaviours and conventional behaviours and rated their 
perceptions of their parents' on 3 parenting dimensions; acceptance 
(responsivessness), behavioural control (demanding ness) and democracy 
(psychological autonomy granting). Parenting style was significantly related to 
older adolescent behavioural adjustment even after statistically adjusting for 
the effects of gender, SES and family structure, it was found to be a powerful 
mediator. 
Dc Bruyn, Eddy"^. (2003), on the other hand has carried out a study 
which was designed to investigate the chain of association between parenting 
behaviour and early adolescent's school success. The sample consisted of 327 
previously - tracked pupils in their first year of secondary school. Results 
indicated that boys and girls shared the same pathway from material 
disciplinary strategies to school success mediated by the child's goal 
orientations and cognitive classroom engagement. 
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Kurdek, Lawrence~A.. (1994), have done a study on the relation between 
parenting transition and adjustment in young adolescents. For three 
independent samples (359 boys and 352 girls, mean age 12.33 yrs; 61 boys and 
55 girls, mean age 10.89 years; and 265 boys and 266 girls, mean age 12.05 
years), young adolescents who had experienced 0,1,2, and multiple parenting 
transitions were compared on adjustment scores. This relationship was 
moderated b}' gender, type of adjustment score and source of information, with 
controls for parenting transition effects, the adjustment of adolescents was 
melted positively to parenting practices regarding involvement and supervision. 
Soucy, Nathalie ^awi Lorose, Simon (2000), have done a study on 
attachment and control in family monitoring content as determinants of 
adolescent's adjustment at college. One hundred fifty eight adolescents (63 
men and 95 women, 1 6 - 2 0 years old) filled up the questionnaire. Analysis 
yielded 4 findings: (a) Parental control was predictive of adolescent adjustment 
to college; (b) Above and beyond perceptions of parental attachment and 
control, perception of a secure relationship with a mentoring was predictive of 
adolescent adjustment; (c) This relationship was found to be stronger for 
adolescents who reported having high levels of security in the relationship with 
their mothers; and (d) Psychological control by both parents appeared to be a 
significant determinant of academic achievement. 
' Wintre, Maxine, Gallander and Yaffe,^. (2000), have presented first 
year student's adjustment to university life as a funcfion of relationship with 
parents. Data was collected from a sample of 408 17-27 year.i Subjects 
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completed questionnaire and then students' records were examined. Results 
show that mutual reciprocity and discussion with parents, as well as the 
psychological well-being variables, have direct links to adjustment to a 
university, Fuithermore, the predictor variables differed by both gender and 
outcome measures. ^ « * -
'Larose, Simon a-nd Boivin, Michel. (1998), have studied attachment to 
parents, social support expectations and socioemotional adjustment during the 
high school-college transition, 298 subjects (aged 15 -20 yrs) completed 6 self-
report measures to assess attachment security, general and specific perception 
of social support and perception of emotional adjustment throughout the 
transition. Results show that during the transition, the adolescent who had left 
their families to attend college experienced improved means of perceived 
security, decreased perception of social support, and increased feelings of 
loneliness and social anxiety. 
Shao, Tao. et al., (2000), has aimed to explore how perceptions of social 
support changed across time during the first semester of university, and how 
social support, coping strategies, and adjustment were interrelated among 390 
first-year students in Beijing, China. Results indicated that overall levels of 
social support among students did not change significantly across the first term, 
but that support from different sources (parents, peers, teachers, siblings) 
showed distinctive patterns of change. Support was positively related to 
adjustment and to coping skills in a dynamic way, and an integrative structural 
equations model showed that the role of social support operated both directly in 
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relation to adjustment and indirectly through its relations to coping styles. 
These findings were related both to previous research on the transition to 
university in the west and to unique factors v i^thm the Chinese context. 
Larose, Simon aH^ Boivin, Michel (1997), have examined structural 
relations among attachment working of parents, generate and specific support 
expectations, and personal adjustment in late adolescence. Participation were 
459 students who completed measures of attachment, social support, loneliness 
and anxiety at the end of high school. Evaluation of the model by the EQS 
method indicated an acceptable level of fit, with the model explaining 51 
percent of the variance of personal adjustment problems general and specific 
expectations of social support were shown to be different construct each 
mediating the relations between attachment and adjustment. The results are 
discussed in light of the relations between attachment, perception of social 
support, and social cognitive theories. 
Boles, Scott ^ . (1999) have showed a model of parental representations, 
second individuation, and psychological adjustment in late adolescence. 150 
individuals between the ages of 18 and 22 years participated in the test. Results 
indicated that the quality of parental representations facilitates the second 
individuation process, which in turn facilitates psychological adjustment in late 
adolescence. Furthermore, the results indicate that the second individuation 
process indicates the influences that the quality of parental representation has 
o'l psychological adjustment in late adolescence. 
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In another study Kostas, Andrea Fanii, (2005), has earned out a study on 
the parent-adolescent relationship and college adjustment over the freshman 
year. The sample consisted of 20,000 undergraduate. The result revealed that 
the close, parent-adolescent relationships, especially with the mother, can help 
students adjust to their new and demanding college life. Moreover, parents 
continue to be amongst the first people to whom college students go to for 
suppoit in times of stress during the freshman year, with more students 
reporting their mother as their first supportive figure than their father. 
Melodie WCIK-GFOSS. et al., (1997), has examined in this study middle 
' school stress, social supports, and adjustment of 482 sixth-, seventh-, and 
eighth-grade adolescents. Multiple regression analyses were used to relate 
differing types of stress and social support to students' self-concept, feelings of 
depression, and liking of school. The effects of adolescent's characterisfics 
(gender, grade level, grade point average, and education placement status) also 
were assessed. Results showed that higher academic stress and less emotional 
support from the family were related to lower academic self-concept, and 
higher peer stress and less companionship support from peers were associated 
with lower social self-concept. Emotional support from the family moderated 
the influence of peer stress on feelings of depression. Problem-solving support 
from adults outside the family moderated the effects of teacher/rules stress on 
adolescents' liking of school. 
From the afore-mentioned studies cited, it may be observed that, 
adjustment pattern among adolescent is a function of quality of family 
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en\'ironment and family structure. The parenting style directly affects 
adolescent overall development namely, high esteem, self-concept, social and 
moral maturity, involvement in school learning attainment to autonomy and 
academic achievement. It was further observed that adolescents who describe 
their parents as treating them wannly, democratically, firmly are found to be 
associated with positive outcomes. 
Moreover, coping resources during adolescence also facilitates or make 
a possible successful adjustment. The adaptability of coping process predicts 
good future outcomes namely higher level of ego-involvement, fewer 
developmental problems, higher self esteem, lower level of depression 
symptom and positive adjustment. 
Finally, apart from age and gender of adolescence has also being found 
to be associated with positive outcome such as self esteem, social 
competitiveness, coping and adjustment with stressful events. 
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METHODOLOGY 
There are a number of methods developed, many designs created to 
carry on researches, but the selection of a particular research design depends 
upon the procedure to be adopted, peculiar nature of sample, types of tools and 
restraints regarding the major application of variable being studied. Researches 
in social sciences are carried out as the sheer requirement to predict, describe, 
control and explain the phenomena with which they deal. Almost all 
behavioural sciences, especially the discipline of "Psychology" attempts to 
describe behaviour in the same manner. As recognized by all sciences, for any 
scientific endeavor to be earned on, observation is the key to answer queries of 
interest. Else, we may put together their zeal as the scientists ascertain facts and 
analyze them in an unbiased manner to draw conclusion. (Lindzey, 1954; 
Fcstmger and Katz, 1953; Selltiz et al, 1964; Underwood, 1957; Stollak and 
otiiers, 1966; Megargee, 1966; and Shontz, 1965). 
It may be recalled that the present work has been designed to investigate 
the "impact of parenting practice and coping behaviour on adjustment pattern 
among adolescents". Present chapter is devoted to layout definite plan and 
procedure of the study. It includes research design, sampling procedure, tools, 
procedure and their administration, and selected statistical procedure. Keeping 
this in view, the study follows a planned procedure set by investigator under 
expeils' advice to draw empirical inferences. 
X 
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Design of the study 
The present study was conducted on adolescent, the description of the 
sampling procedure is given below. 
S-ampling procedure ^<*-^^^ ^ P - * ^ ^ S^^"^-^^ 
j It is always a difficult task faced by a researcher, particularly in social 
sciences regarding the method of drawing samples and deciding about the size 
Df the sample. Though it is not possible for any investigator to cover the entire 
population of interest for the purpose of study, hence a representative sample 
from the population is always used. This means that sampling is the process of 
drawing a small part of the population and assuming it to be representing 
characteristics of the whole population. 
Further an appropriate sample size makes a study scientific as the results 
I so obtained may be reliable in making the inferences drawn and generalization 
j made appropriate about the population from which the sample is drawn. In the 
I 
present endeavor, random sampling technique is used to select the sample 
because it was found suitable for the present research work. \ 
^ ^ The sample of present research comprise of 300 subjects, 150 male and 
150 female between 14 to 20 years of age recruited randomly from high 
schools ( of class 9' and lO' ), higher senior secondary schools (1 l"^and 12^ '^ ) 
and students in graduate courses in different departments of Aligarh Muslim 
University. Except for Aligarh Public school which offers co-education, the 
other schools from where the subjects were taken were either all-boys or all-
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girls schools. The school students were mainly from Abdullah Girls High 
School, Union School, Senior Secondary School (boys). Senior Secondary 
School (girls). The graduate students were from Women's College, Arts faculty 
-/J 
and Science faculties of Aligarh Muslim University. \ ' ^ 4 i i 
In our study there are two independent variables (parenting practice and 
coping behaviour) and one dependent variable (adjustment pattern). We intend 
' to investigate the impact of parenting practice and coping behaviour on 
adjustment pattern among adolescents. For this regression analysis was applied * 
on the whole sample to see the impact of dependent variable (adjustment), on *^  
I ^^ - • \ . . -^ 
^^ i..,the independent variable (parenting practice and coping). Further,-this sample—^ 
was also categorized according to other demographic variables namely gender, 
age and class of study. Hence, boys (N = 150) and girls (N = 150) were taken > 
for the purpose to study the effect of gender. Moreover, the age of adolescents 
were also divided into three sub-categories .The sub-categories into which the 
sample of adolescents were divided are-early adolescents, mid adolescents and 
late adolescents. Also, the class of study, of adolescents was divided into three 
sub groups namely 9''^  andlO"^  group, ll"^ and 12"^  group and undergraduate 
group. Each of the sub category have hundred subjects (N = 100) making 
\ (N = 300) by adding up all the three categories of adolescents. 
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The following tables will illustrate the break up of demographic variables: 
Gmupsvvere divided according to gender 
! ^ ^ ; :, ^ ^ ^^ 
1. 
2. 
Gender 
Male adolescents group 
Female adolescents group 
No. of subjects 
150 
150 
Groups were divided according to age level 
:D%Vh'C^-A*' > . « ^ i ^ . ^*^ ^ 
1. 
2. 
3. 
Age 
Early Adolescents Group 
Mid Adolescents Group 
Late Adolescents Group 
No. of subjects 
100 
100 
100 
Groups were'^ ivided according to class of siudy 
^ V^cif^S 
1. 
2. 
3. 
Class of study 
9"^  and 10"^  adolescents Group 
11 "^  and 12"^  adolescents Group 
Undergraduate adolescents Group 
No. of subjects 
100 
100 
100 
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To measure and understand human behaviour psychological tests are 
developed and used. It is a matter of fact that there is not a single tool or 
psychological instrument, which may tell about all aspect of behaviour because 
of complex and varying psycho-emotional attributes of personality. Hence, 
there is a need for developing psychological instrument for each specific 
purpose. Questionnaires since long have been most convenient tools in 
psychological research. In the present research work the following tools were 
used for the purpose of receiving the information about psychological factors 
that play important role in the adjustment among adolescents. Here, parenting 
practice and coping behaviour were studied as determinants of adjustment 
among adolescents. 
Family Relationship Inventory (FRI) 
To gauge the impact of parenting practice on adjustment a cultured 
i 
family relationship inventory prepared by Sinha, J. C. (1968) was used, that has 
been prepared on the basis of Brunken and Crites (1964) 'family relationship 
inventory' for Indian situations. The final form of the inventory contains 150 
items classified into three patterns of mother and father separately. They are as 
follows-
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^«-«>.<.^ v^ 2> f-oAtvV:~»V.^i,t^x<S •X*vV*<ii„^V5:' 
Acceptance 
Father 
FA 
1 K 
25 
Mother 
MA 
11 
Total 
52 
Concentration 
Father Mother 
FC MC 
20 2] 
Total 
41 
Avoidance 
Father Mother Total 
FV MV 
26 31 57 
•i v^. 
-^ \ ^ " \ -^ \ ^V,^^-^ o Jb , iX 
Scoring was done as per the instniction provided in the inventory where for 
every true response one mark has been assigned and marks obtained by 
respondents are summed up area wise. A high score in each area of the 
inventory indicates a high degree of one's feeling of his being accepted, 
concentrated and avoided by his/her parents. The test-retest reliability was 
found 0.56 for parental acceptance, 0.44 parental concentrations and 0.85 for 
parental avoidance. Further, scale wise inter correlations was used to test the 
validity of the inventory. The value of-reliability for mother acceptance and 
father acceptance with parental acceptance was found to be 0.64 and 0.59 
respectively, for mother concentration and father concentration was appeared to 
be 0.32 and 0.54 with parental concentration whereas, mother avoidance and 
father avoidance value was found 0.58 and 0.62 in relation to parental 
avoidance. Criterion oriented validity was found to be 0.61 for parental 
acceptance, -0.4 for parental concentration and -0.78 for parental avoidance 
against home adjustment. 
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Brief Cope Scale (BCS) 
Coping behaviour scale was developed by Carver and Wintraub in 1989. The 
cope inventory was developed to assess a broad range of coping responses, 
several of v/hich had an explicit basis in theory. The cope brief scale used for 
our study, is an abbreviated version of the cope inventory developed by Carver, 
C.S in the year 1997. The brief version has been designed largely to make it 
convenient for the subjects. There is evidence that abbreviated scales perfomi, 
as well as, or better than, longer scales (Burisch, 1987). The brief cope includes 
24 items measured on a 4-point Likert-type scale with responses ranging from 
1, "1 have not done this at all" to 4, "I have been doing this a lot." Thus, each 
item is rated from one to four. Moreover, these 24 items are equally divided 
among the twelve dimensions of the scale. That is each dimension holds 2 
items. These dimensions are: (1) Positive Reinteipretation and Growth, (2) 
Active Coping, (3) planning, (4) Seeking of social support for emotional 
reasons, (5) Religion, (6) Acceptance, (7) Mental disengagement, (8) Focus on 
and Venting of emotions, (9) Behavioural Disengagement, (10) Denial, (11) 
Alcohol/Drug use, (12) Humor. 
Psychometric properties of the brief cope in earlier were also acceptable. 
Reliabilities record were reported from a non-psychiatric 168 sample from 
Florida who participated in a study of recovering after hurricane andrew 
(Cohen S, et al., 1983).The factor structure of this scale is remarkably similar 
to that reported by the full cope version. According to Nunnely (1978), the 
internal consistency coefficient of all dimensions was acceptable and exceeds 
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the value of 0.50 which is regarded as minimally acceptable. Other studies also 
reported considerably adequate reliability and validity for the brief cope 
measure (Carver C.S, 1997; Perczek, Carver, C.S, Price, A.A 2000). 
Bell Adjustment Inventory (AI) 
The adjustment of students was gauged by the application of adapted 
form of Bell adjustment rating inventory (hindi fonn) developed by Hussain, S. 
(1969). After the analysis of 140 items 135 items were retained for final hindi 
j:iz:^ (hi 9 
version. This inventory measures adjustment in four different areas i.e., home, 
health, social and emotional adjustment separately, as well as yield a composite 
score for overall adjustment. The inventory is scored simply by counting the 
number of right responses according to the key instructions in the each area of 
adjustment each right response carries a score of one. High scores on the 
inventory indicate low adjustment and low scores high adjustment in different 
specific areas, and also in respect of adjustment taken as a whole. Numbers of 
items related to each area of adjustment are as follows- Home (35), Health 
(31), Social (34), Emotional (35), Total (135). Test-retest and ^dd-even^ 
reliabilifies of the total test was found to be .92 and .93 respectively. The 
results of the validation of the test against a number of personal and 
biographical variables were found to be highly satisfactory (Hussain, S. 1969). 
•^ 
The test was administered under proper experimental condifions. Prior 
to administration of the test, the investigator explained the purpose of the study 
to the subjects. Name of the test to be used in the study and procedure to be 
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followed in each was also explained to them. Not only this, investigator also 
demonstrated the procedure for performing each tests. It was also assured that 
their response was kept confidential and that has been solely used for research 
purpose. 
Procedure 
"Family relationship inventory', 'brief cope scale' and 'adjustment 
inventory', were administered individually to all the respondents participating 
in the study from different educational levels in the year 2007, at Aligarh. 
Different departments of AMU and schools were visited with due permission 
from the chairmen and principals. A list of each group was prepared with the 
help of admission record. The investigator explained to the teachers and 
students the purpose of the study and assured them of confidentiality. Before 
administering the tests, the students were explained about the details regarding 
the test to be used, and the procedure to be followed for recording the 
responses. The data were collected with the help of the aforementioned 
standard inventories/scale. After developing rapport with the subjects by 
casual conversation, at first instance the biographical information blank was 
asked to fill by the subjects. The 'family relationship inventory' was then 
administered followed by 'brief cope scale' and 'adjustment inventory' and the 
subjects were asked to give their candid and unbiased response to each and 
every item of inventories/scale accordingly. 
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Statistical analysis 
information in given time and resources^nce the relevant infonnation was 
obtained, we require methods to describe and summari2;e data so that the resuhs 
get interpreted and could be cornriiunicated (Mendennall and Ramey, 1973). 
Investigations in behavioural/sciences classify the nature of a relationship 
between beha\iour and its'determinants. In this regard behavioural scientists 
seek to examine the relationship between various dep3ndent and the relevant 
independent variables. 
The present study focuses on "impact of parenting practice and coping 
behaviour on adjustment pattern among adolescents." The data was analyzed 
by computing Pearson correlation to examine the relationship between 
dimensions of parenting practice, coping behaviour, E.djustment and its sub-
dimensions. Further, stepwise multiple regression analysis was used to 
examine parenting practice, coping behaviour and demographic variables 
namely gender, age and class of study as predictors of adjustment and its sub-
dimensions. 
The results were further analyzed by using Means and t-test to examine 
the influence of certain demographic variables on dimensions of parenting 
practice, coping behaviour, adjustment and its sub-dimensions. 
Objective of the study 
1. To find out the relationship between parenta' acceptance, 
concentration, parental avoidance, coping, adjustment and gender. 
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^^2. To find out whether parental acceptance predict the adjustment of 
adolescents. 
3. To find out whether parental concentration predicts the adjustment 
pattern of adolescents. 
4. To find out whether parental avoidance predicts the adjustment pattern 
of adolescents. 
5. To find out whether coping behaviour predicts the adjustment pattern of 
adolescents. 
6. To find out whether demographic variables namely gender, age and 
class of study predicts the adjustment pattern of adolescents. 
' 7. To find out whether adolescent males differ from adolescent females on 
A 
dimension of parenting practice- parental acceptance, parental 
concentration, parental avoidance, coping and adjustment pattern. 
, 8. To find out whether early adolescents group and mid adolescents group 
differ on dimensions of parenting practices - parental acceptance-
parental concentration, parental avoidance, coping and adjustment 
pattern. 
9. To find out whether mid adolescents group and late adolescents group 
^ 
differ on dimensions of parenting practices •• parental acceptance, 
parental concentrafion, parental avoidance, coping and adjustment 
pattern. 
/^ 10. To find out whether early adolescents group and late adolescents group 
differ on dimensions of parenting practices- parental acceptance, 
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parental concentration, parental avoidance, coping and adjustment 
pattern. 
11. To find out whether adolescents of class 9''^  and 10''^  and adolescents of 
Class 11'^  and 12'^  differ on dimensions of parenting practices- parental 
acceptance, parental concentration, parental avoidance, coping and 
adjustment pattern. 
vl2. To find out whether adolescents of class 11'^  and 12" and adolescents of 
i 
undergraduates differ on dimensions of parenting practices- parental 
acceptance, parental concentration, parental avoidance, coping and 
adjustment pattern. 
/^ 13. To find out whether adolescents of class 9" and 10'^  and adolescents of 
undergraduate level differ on dimensions of parenting practices-
parental acceptance, parental concentrafion, parental avoidance, coping 
and adjustment pattern. 
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RESULTS 
^ a > i ^ i £ ^ iTtVLK I 
Inter Correlation between P^ychologk-aJ-Vari^k^ e^4eJescents 
PA 
PC 
PAV 
1 
• cp 
HMA 
: HLA 
SCA 
EMA 
TLA 
GEN 
PA 
1 
PC 
.098 
1 
1 
PA\' 
.098 
.031 
1 
CP 
.875** 
.139* 
.099 
1 
HMA 
-.833** 
-.059 
-.044 
-.833** 
1 
HLA 
-.741** 
-.085 
-.065 
-.744** 
.807** 
1 
SCA 
-.717** 
-.093 
-.111 
-.714** 
.754** 
.805** 
I 
EM A 
-.650** 
-.018 
-.094 
-.651** 
.661** 
.723** 
.742** 
1 
TLA 
-.818** 
-.070 
-.087 
-.818** 
.897** 
92] ** 
.915** 
.871** 
1 
GEN 
-.257** 
-.147* 
-.093 
-.278** 
.262** 
.223** 
.218** 
.183** 
.246** 
1 
*p<0.05; **p<.01 
Various abbreviations and short forms used in the tables are given below: 
PA-Parental acceptance, PC- Parental Concentration, PAV- Parental Avoidance, CP- Coping, 
HMA- Home Adjustment, HLA- Health Adjustment, SCA-Social Adjustment, EMA-
Smotional Adjustment, TLA- Total Adjustment, GEN-Gender. 
Table 1 shows that parental acceptance is positively and significantly 
correlated with coping (r = 0.875) at 0.01 level of significance. A negative and 
significant con-elation is found between scores of parental acceptance on the 
one hand and the scores of home (r = -0.833), healfi (r = -0.741), social 
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(r = -0.717), emotional (r = -0.650) and total adjustment (r = -0.818) (in case of 
adjustment negative sign shows better adjustment) on the other hand at 0.01 
level of significance, indicating those who were high on their parental 
acceptance were also high on their home, health, social, emotional, as well as 
on their total adjustment. Parental acceptance is negatively but significantly 
correlated with gender (r == -0.257) of adolescents at 0.01 level of significance. 
Table I also indicates that there is positive and significant coirelation 
between parental concentration and coping (r = 0.139) at 0.05 level of 
significance. It further indicates that as the parental (concentration increases, 
coping of adolescents will also increase. A negative and significant correlation 
is found between parental concentration and gender (r = -0.147) at 0.05 level of 
significance. Parental concentration is not significantly correlated with parental 
avoidance (r = 0.031), home (r = -0.059), health (r - -0.085), social (r = -
0.093), emotional (r = -0.018) and total adjustment (r = -0.070) of adolescents. 
Result also shows that parental avoidance is not significantly correlated 
with coping (r =0.099), home (r = -0.044), health (r = -0.065), social 
ir = -0.111), emotional (r = -0.094), total adjustment (r = -0.087) and gender 
(r =-0.093). 
It can be seen from the table that coping is negatively but significantly 
correlated with home (r = -0.833), health (r = -0.744), social (r = -0.714), 
emotional (r = -0.651) and total adjustment (r = -0.818) (which shows better 
adjustment) at 0.01 level of significance, indicating that those who were high 
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* *' 
o\\ coping were also high on their home, health, social, emotional and total 
adjustment. 
Result illustrates that home adjustment is positively and significantly 
con-elated with health (r = 0.807), social (r = 0,754), emotional (r = 0.661), 
total adjustment r = 0.897) and gender (r = 0.262) at 0.01 level of significance. 
It indicates that adolescents who were high on their home adjustment were also 
high on their health, social, emotional and total adjustm(Mit. 
It is also clear from the table 1, that health adjustment is positively and 
significantly correlated with social (r = 0.805), emotional (r = 0.723) and total 
adjustment (r = 0.921) of adolescents at 0.01 level of significance. It shows that 
the adolescents who were high on their heath adjustment were also high on 
their social, emotional and total adjustment. 
Result shows that social adjustment is positively and significantly 
correlated with emotional (r = 0.742) and total adjustment (r = 0.915) at 0.01 
level of significance. It means that as the social adjustment increases, 
emotional and total adjustment will also increase. Result also indicates that 
emotional adjustment is significantly and positively correlated with total 
adjustment (r = 0.871) and gender (r = 0.183) atO.OI level of significance. 
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V:> 
TABLE.2 
Summstry^f stepwise regression analysis dependent variable: Home 
Adjustment and Independent Variable: Parental Acceptance and Coping. 
Model 
1 
2 
Independent Variables 
Entered 
Parental Acceptance 
Parental Acceptance 
Coping 
R 
.833 
.860 
R' 
.694 
.740 
Beta 
-.833 
-.446 
-.442 
t-value 
26.00 
7.298 
7.240 
P 
<.01 
<.01 
<.01 
Table 2 indicates that when the adolescents' home adjustment is treated 
as the dependent variable, parental acceptance, parental concentration, parental 
avoidance, coping, gender, class and age are corrputed as independent 
variables; only parental acceptance and coping are entered. These two variables 
put together could explain about 74% (R^ = 0.740) of the variance in the 
dependent variable,^ '^  home adjustmen^^ Out of this 69% of the variance is 
explained by parental acceptance and the remaining 5% :.s explained by coping. 
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S^^ 4 TABLE-3 
SummnryHyfstepyvise regression analysis dependent variable: Health 
Adjustment and Independent Variable: Coping and Parental Acceptance 
Model 
1 
2 
Independent Variables 
Entered 
Coping 
Coping 
Parental Acceptance 
R 
.744 
.767 
R^  
.553 
.588 
Beta 
-.744 
-.407 
-.385 
t-value 
19.21 
5.29 
5.01 
P 
<.01 
<.01 
<.01 
Table 3 indicates that when health adjustment of the adolescents is 
treated as the dependent variable, parental acceptance, parental concentration, 
parental avoidance, coping, gender, class, and age are considered as 
independent variable, only coping and parental acceptonce are entered. The 
percentage variance in health adjustment explained by these two variable viz., 
coping and parental acceptance is 58.8% (R^ = 0.588). Out of this 55.3% and 
3.5% variance are explained by coping and parental acceptance respectively. 
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TABLE 4-
SiHwmary oLstepwise regression analysis dependent variable: Social 
Adjustment and Independent Variable: Parental Acceptance and Coping. 
Model 
1 
2 
Independent Variables 
Entered 
Parental Acceptance 
Parental Acceptance 
Coping 
R 
.717 
.739 
R^  
.514 
.546 
Beta 
-.717 
-.392 
-.371 
t-value 
17.74 
4.85 
4.60 
P 
<.01 
<.01 
<.01 
The table shows that when social adjustment is treated as dependent 
variable, parental acceptance, parental concentration, parental avoidance, 
coping, gender, class and age are treated as independent variables, only 
parental acceptance and coping are entered. The value of (R^= 0.546) discloses 
that the two variable put together could explain about 5^k6% of the variance in 
the dependent variable i.e., social adjustment, out of this 51.4% of the variance 
in social adjustment is explained by parental acceptance and the remaining 2% 
is explained by coping. 
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TABLE 5 
• \ . ^ . ^ ^ ' 
Summarysf stepwise regression analysis dependent variable: Emotional 
Adjustment and Independent Variable: Coping and Parental Acceptance 
Model 
1 
2 
Independent Variables 
Entered 
Coping 
Coping 
Parental Acceptance 
R 
.651 
.672 
R^  
.423 
.451 
Beta 
-.651 
-.351 
-.343 
t-value 
14.79 
3.95 
3.86 
P 
<.0] 
<01 
<.01 
The table shows that when emotional adjustment of adolescents is 
treated as the dependent variable, parental acceptance, parental concentration, 
parental avoidance, coping, gender, class, and age are considered as 
independent variables, only coping and parental acceptance are entered. These 
two variable put together could explain about 45.1% (R^ = 45.1) of the variance 
in the dependent variable i.e., emotional adjustment. Out of these 42.3% of the 
variance is explained by coping and the remaining 2.8% by parental 
acceptance. 
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TABI::E6 
SummatY^f stepwise regression analysis dependent variable: Total 
Adjustment and Independent Variable: Coping and Parental Acceptance 
1 
Model 
1 
2 
Independent Variables 
Entered 
Coping 
Coping 
Parental Acceptance 
R 
.818 
.844 
R^  
.669 
.713 
Beta 
-.81 
-.437 
-.436 
t-value 
24.52 
6.80 
6.79 
P 
<.01 
<.01 
<.01 
Table p shows that when total adjustment of adolescents is entered as 
dependent variable, parental acceptance, parental concentration, parental 
avoidance, coping, gender, class, and age are considered as independent 
variables, only coping and parental acceptance are entered. The percentage 
variance in total adjustment i.e., 71.3% (R^ = 0.713) is explained by these two 
variable viz., coping and parental acceptance. Out of this 66.9% variance is 
explained by coping and remaining 4.4%) of the variance is explained by 
parental acceptance. 
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TABLE 7 -
Showing Mean Comparison between Adolescents Boys and Adotescents 
Girls on Parenting Practice 
Variables 
Parental Acceptance 
Parental Concentration 
Parental Avoidance 
Boys 
39.25 
30.10 
36.23 
Girls 
45.48 
31.26 
37.40 
t-value 
4.59 
2.57 
1.60 
P 
<.01 
<.05 
>.05 
1 
The table shows significant difference between adolescent boys and 
adolescent girls on parental acceptance (t = 4.59, p <0.01) and parental 
concentration (t = 2.57, p <0.05). However, no significant difference were 
found between adolescent boys and girls on parental avoidance (t = 1.60, p 
>0.05). AdoJesCEnt girls scored significantly high mean scores on parental 
acce;ptance (M = 45.48) than adolescent bo^s (M = 39.25). On parental 
concentration adolescents girls also scored significantly high mean Tscores 
(M = 31.26-) than adolescent boys^M = 30.10). 
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TABLE 8 
Showing Mean Comparison between Adolescent Boys and Adolescent Girls 
on Coping 
Variables 
Coping 
Boys 
74.29 
Girls 
86.20 
t-value 
5.00 
P 
<0.01 
It is clear from the table 8 that there is significant difference between 
adolescent boys and adolescent girls on coping (t = 5.00, p <0.01). Adolescent 
girls scored significantly high mean scores (M = 86.20) than adolescent boys 
(M = 74.29) on coping. 
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^-V- i w TABLE-9 
Showing Me«« Cow/7am6>//''between Adolescent Boj^ s and Adolescent Girls 
on Home, Health, Social, Emotional and Total Adjustment 
Variables 
Home Adjustment 
Health adjustment 
Social Adjustment 
Emotional Adjustment 
Total Adjustment 
Boys 
17.00 
16.17 
16.69 
16.51 
66.37 
Girls 
13.33 
13.49 
13.85 
14.00 
54.67 
t-value 
4.68 
3.95 
3.86 
3.21 
4.39 
P 
<.01 
<.01 
<.01 
<.01 
<.01 
The finding reveals that there is significant difference between 
adolescent boys and girls on home (t = 4.68, p <0.01), health (t = 3.95, p 
<0.01), social (t = 3.86, p <0.01), emotional (t = 3.21, p <0.01) and total 
adjustment (t = 4.39, p <0.01). Result shows that girls scored significantly 
lower mean scores in the areas of home, health, social, emofional as well as in 
total adjustment which indicate better adjustment in comparison to the boys 
who scored significantly high mean scores in these areas which show poor 
adjustment. 
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Vl^ri^-^ \^ TABLE 10" 
Showing Mean Camparison between Early Adolescent ancLMid 
lis u, c. u !> , • t 
Adolescent Groups on Parenting Practice 
'•'Cr c I -c.: 
Variables 
Parental Acceptance 
Parental Concentration 
Parental Avoidance 
Age Groups 
Early 
Adolescents 
30.93 
30.29 
36.12 
Mid 
Adolescents 
48.07 
31.23 
37.15 
t-value 
11.44 
1.68 
1.19 
P 
<.01 
>.05 
>.05 
"~- - - - . . . " t>». 
As the table 10 illustrates that there is significant difference between the 
early adolescents and mid adolescents on parental acceptance (t = 11.44, 
pO.Ol). Whereas, early adolescent and mid adolescent groups do not differ 
significantly on parental concentration (t = 1.68, p>0.05) and parental 
avoidance (t 19, p>0.05). On. parental acceptance the mid adojescents 
scored significantly high mean scores (Mean = 48.07) in comparisoH tcTthe >, 
early adolescents (Mean = 30.93). 
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TABLE 11 
Showing Mean Comparison between Early Adolescent and Mid 
Adolescent Groups on Coping 
Variables 
Coping 
Age Groups 
Early 
Adolescents 
56.18 
Mid 
Adolescents 
90.78 
t-value 
15.39 
P 
<.01 
Table*! 1 reveals significant difference between early adolescents and 
mid adolescents on coping (t = 15.39, p<0.05). Mid adolescents scored 
significantly high mean scores (M = 90.78) than early adolescents (M = 56.18) 
on coping. 
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TABLE 12 
Sh(m\ng Mean Comparison between Early Adolescent and Mid Adolescent 
Groups on Home, Health, Social, Emotional and Total Adjustment 
J Variables 
1 
Home Adjustment 
Health Adjustment 
Social Adjustment 
Emotional Adjustment 
Total Adjustment 
Age Groups 
Early 
Adolescents 
21.56 
19.63 
20.18 
19.88 
81.25 
Mid 
Adolescents 
11.82 
12.32 
12.86 
13.03 
50.03 
t-value 
11.22 
9.47 
8.55 
7.34 
10.44 
P 
<.01 
<.01 
<01 
<.01 
<.01 
Table 12 reveals significant difference between the early adolescent and 
mid adolescent groups on home (t = 11.22, p <0.01), health (t = 9.47, p <0.01), 
social (t = 8.55, p <0.01), emotional (t = 7.34, p <0.01) and total adjustment 
(t = 10.44, p <0.01). Mid adolescent groups scored significandy lower mean 
scores in the areas of home, health, social, emotional as well as in total 
adjustment which indicate the better adjustment in comparison to the early 
adolescent group who scored significantly high mean scores in the areas of 
home, heath, social, emotional and total adjustment which indicate the poor 
adjustment. 
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TABLE 13 
Showing Mean Comparison between Mid Adolescent and Late Adolescent 
Groups on Parenting Practice 
1 
Variables 
Parental Acceptance 
Parental Concentration 
Parental Avoidance 
r 1 
Age Groups 
Mid 
Adolescents 
48.07 
31.23 
37.12 
Late 
Adolescents 
48.10 
30.52 
37.17 
t-value 
.045 
1.26 
.022 
P 
>.05 
>.05 
>.05 
It is evident from the table 13 that there is no significant difference 
between the mean scores of mid adolescents and late adolescents on parental 
acceptance (t = 0.045, p >0.05), parental concentration (t = 1.26, p >0.05) and 
parental avoidance (t = 0.022, p >0.05). 
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TABLE 14 
Showing Mean Comparison between Mid Adolescent and Late Adolescent 
Groups on Coping 
Variables 
Age Groups 
Mid 
Adolescents 
Late 
Adolescents 
t-value 
Coping 90.78 93.77 20.49 ;0.0] 
It is seen from table 14 that there is significant difference between mid 
adolescents and late adolescents on coping (t = 20.49, p<0.01). Late 
adolescents scored significantly high mean scores (M = 93.77) than mid 
adolescents (M = 90.78) on coping. 
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TARI F IS 
Showing Mean Comparison between Mid Adolescent and Late Adolescent 
Groups on Home, Health, Social, Emotional and lotal Adjustment 
Variables 
Home Adjustment 
Health Adjustment 
Social Adjustment 
Emotional Adjustment 
Total Adjustment 
Age Groups 
Mid 
Adolescents 
11.82 
12.32 
12.86 
13.03 
50.03 
Late 
Adolescents 
12.11 
12.54 
12.77 
12.86 
50.28 
t-value 
.604 
.412 
.146 
.249 
.131 
P 
<.01 
<.01 
<0I 
<01 
<.01 
Table 15 shows that there is no significant difference between the mid 
adolescents and late adolescents on home (t = 0.604, p>0,05), health (t = 0.412, 
p>0.05), social (t = 0.0146, p>0.05), emotional (t = 0.249, p>0.05) and total 
adjustment (t = 0.131, p >0.05). 
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TABLE 16 
Showing Mean Comparison between Early Adolescent and Late Adolescent 
Groups on Parenting Practice 
Age Groups 
1 
Variables 
Parental Acceptance 
Parental Concentration 
Parental Avoidance 
1 
i Early 
Adolescents 
30.93 
30.29 
36.12 
Late 
Adolescents 
48.10 
30.52 
37.17 
1 t-value 
11.55 
.423 
1.15 
P 
<01 
>.05 
>.05 
Table 16 shows that there is significant difference between early 
adolescents and late adolescents on parental acceptance (t = 11.55, p <0.01). 
Early adolescents and late adolescents do not differ significantly on parental 
concentration (t = 0.423, p>0.05) and parental avoidance (t = 1.15, p>0.05). 
Late adolescents scored significantly high mean scores (M = 48.10) than the 
early adolescents (M = 30.93) on parental acceptance. 
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TABLE 17 
Showing Mean Comparison between Early Adolescent and Late Adolescent 
Groups on Coping 
Age Groups 
Variables Early 
Adolescents 
Late 
Adolescents 
t-value 
Coping 56.18 93.77 16.72 <0.01 
Table 17 indicates that there is significant difference between early 
adolescents and late adolescents on coping (t = 16.72, p <0.01). Late 
adolescents scored significantly high mean scores (M = 93.77) on coping in 
comparison to early adolescents (M = 56.18). 
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TABLE 18 
Showing Mean Comparison between Early Adolescent and Late 
Adolescent Groups on Home, Health, Social, Emotional and Total 
Adjustment 
Variables 
Home Adjustment 
Health Adjustment 
Social Adjustment 
Emotional Adjustment 
To':al Adjustment 
Age 
Early 
Adolescents 
21.56 
19.63 
20.18 
19.88 
81.25 
Groups 
Late 
Adolescents 
12.11 
12.54 
12.77 
12.86 
50.28 
t-value 
10.83 
9.17 
8.65 
7.49 
10.56 
P 
<0.0I 
<0.0] 
<0.01 
<0.01 
<0.0I 
Table 18 highlights that there is significant difference between early 
adolescents and late adolescents on home (t = 10.83, p < 0.01), health (t = 9.17, 
p <0.01), social (t = 8.65, p <0.01), emotional (t = 7.49, p <0.01) and total 
adjustment (t = 10.56, p <0.01). Late adolescents scored significantly lower 
mean scores in the areas of home, health, social, emotional, as well as in total 
adjustment which indicate the better adjustment than the early adolescents who 
scored significantly high mean scores in the areas of home, health, social, 
emotional and total adjustment which indicate the poor adjustment. 
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TABLE 19 
Showing Mean Comparison between (9"'and lO"') and (ll'" and 12*'') Class 
Adolescent Groups on Parenting Practice 
Variables 
Parental Acceptance 
Parental Concentration 
Class 
9%ndl0'' 
30.93 
30.29 
Parental Avoidance j 36.12 
1 
1 rand 12^^ 
48.07 
31.23 
37.15 
t-value 
11.44 
1.68 
1.19 
P 
<0.01 
>0.05 
>0.05 
lll„„ J i nlil Result shows that significant difference found between the 9 ^andlO 
and 11''^  and 12''^  class adolescents on parental acceptance (t = 11.44, p <0.01). 
However, they do not differ significantly on parental concentration (t = 1.6S, p 
>0.05) and parental avoidance (t = 1.19, p> 0.05). The adolescents of 11"' and 
12'^  class scored significantly high mean scores (M = 48.07) than the 
adolescents of 9"^  andlO"^  class (M = 30.93) on parental acceptance. 
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TABLE 20 
th alK i t h i t i K Showing Mm? Comparison between (9'" and 10'") and (If" and 12"') 
Class Adolescent Groups on Coping 
Variables 
Coping 
Class 
9'" and 10'" 
56.18 
l l "andI2" 
90.78 
t-value 
15.39 
P 
<0.01 
It IS clear from the table 20 that 9"^  and lO"' and ll"^ and 12''^  class 
adolescents differ significantly on coping (t = 15.39, p <0.01). Adolescents of 
ll'^ and 12'^  class scored significantly high mean scores (M = 90.78) in 
comparison to the adolescents of 9'%nd lO"^  class (M = 56.18) on coping. 
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TABLE 21 
Showing Mean Comparison between (9"'and lO"') and ( l l '^nd II"") 
Adolescent Groups on Home, Health, Social, Emotional and Total 
Adjustment 
Variables 
Home Adjustment 
Health Adjustment 
Soc.al Adjustment 
Emotional Adjustment 
Total Adjustment 
Class 
9'" and 10'" 
21.56 
19.63 
20.18 
19.88 
81.25 
IT'and 12"' 
11.82 
12.32 
12.86 
13.03 
50.03 
t-value 
11.22 
9.47 
8.55 
7.34 
10.44 
P 
<0.01 
<0.01 
<0.01 
<0.01 
<0.01 
It is evident from table 21 that there is significant difference between the 
adolescents of 9"^  and lO"^  and students of 11"' and 12"^  class on home 
(t - 11.22, p <0.01), health (t = 9.47, p <0.01), social (t = 8.55, p <0.01), 
emotional (t = 7.34, p <0.01) and total adjustment (t = 10.44, p <0.01). It can 
also be seen from the result that students of 11''^  and 12''^  scored significantly 
lower mean scores in the areas of home, health, social, emotional and total 
adjustment which indicate better adjustment in comparison to the adolescents 
of 9'^  and 10'^  class who scored significantly high mean scores in these areas of 
adjustment which show the poor adjustment (because in adjustment inventory 
low scores means high adjustment and high scores means low adjustment). 
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TABLE 22 
Showing Mean Comparison between ll"'and 12"' and 
Undergraduate Adolescent Groups on Parenting Practice 
Variables 
Parental Acceptance 
Parental Concentration 
Parental Avoidance 
j j t h _ j 2 t h 
48.07 
31.23 
37.15 
Class 
Undergraduates 
48.10 
31.52 
37.17 
t-value 
0.045 
1.26 
0.02 
P 
>0.05 
>0.05 
>0.05 
Table 22 displays that there is no significant difference between the two 
groups of students i.e. 11'^  and 12'^  and undergraduates adolescents on parental 
acceptance (t =^  0.045, p>0.05), parental concentration (t = 1.26, p>0.05) and 
parental avoidance (t = 0.02, p>0.05). 
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TABLE 23 
Showing Mean Comparison between ll"'andl2''' and Undergraduate 
Adolescent Groups on Coping 
Variables 
Coping 
Class 
l l%ndl2" ' 
90.78 
Undergraduates 
93.77 
t-value 
20.49 
P 
<0.0] 
Table 23 highlights that significant difference found between 11'^  and 
12"^  and undergraduate adolescents on coping (t = 20.48), p <0.01). 
Undergraduate adolescents scored significantly high mean scores (M = 93.77) 
than 11 "'and 12"' class students (M = 90.78) on coping. 
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TABLE 24 
Sho^yingMean Comparison between ll"'and 12"'and Undergraduate 
Adolescent Groups on Home, Health, Social, Emotional and Total 
Adjustment 
Variables 
Home Adjustment 
Health Adjustment 
Social Adjustment 
Emotional Adjustment 
Total Adjustment 
l l^ndl2" ' 
11.82 
12.32 
12.86 
13.03 
50.03 
Class 
Undergraduates 
12.11 
12.54 
12.77 
12.86 
50.28 
t-value 
0.604 
0.412 
0.146 
0.249 
0.131 
P 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
The above table reveals that there is no significant difference between 
1 l'"andl2"^ and undergraduate adolescents on home (t = 0.604, p>0.05), health 
(t -= 0.412, p>0.05), social (t = 0.146, p>0.05), emotional (t = 0.249, p>0.05) as 
well as in total adjustment (t = 0.131, p>0.05). 
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TABLE 25 
th t^h Showing Alean Comparison between 9 and 10 and Undergraduate 
Adolescent Groups on Parenting Practice 
Variables 
Parental Acceptance 
Parental Concentration 
Parental Avoidance 
9'%ndl0"^ 
30.93 
30.29 
36.12 
Class 
Undergraduates 
48.10 
30.52 
37.17 
t-value 
11.55 
0.423 
1.150 
P 
<0.01 
>0.05 
>0.05 
Table 25 indicates significant difference between the students of 9" 
andlO'^  and undergraduate adolescents on parental acceptance (t = 1L55, 
p<0.01). Whereas, no significant difference found between the students of 9'^  
and lO"^  and undergraduate adolescents on parental concentration (t = 0.423, 
p>0.05) and parental avoidance (t = 1.15, p> 0.05). The undergraduate 
adolescents scored significantly high mean scores (M = 48.10) than the 
students of 9"^  and lO"^  (M = 30.93) on parental acceptance. 
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TABLE 26 
Showing Mea// Comparison between 9"'andl0"' and Undergraduate 
Adolescent Groups on Coping 
N'ariables 
Coping 
Class 
9'" and 10"^  
56.18 
Undergraduates 
93.77 
t-value 
16.72 
P 
<0.01 
The above table reveals the fact that there is significant difference 
between the students of class 9'^  andio"^ and undergraduate adolescents on 
coping (t ^^ 16.72, p <0.01). Undergraduate adolescents scored significantly 
high mean scores (M = 93.77) than 9"'andl0"' class adolescents (M = 56.18) on 
coping. 
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TABLE 27 
Showing Mean Comparison between 9"'and lO"" and Undergraduate 
Adolescent Groups on Home, Health, Social, Emotional, and Total 
Adjustment 
1 
Variables 
Home Adjustment 
Health Adjustment 
Social Adjustment 
Emotional Adjustment 
Total Adjustment 
9"^  and 10"^  
21.56 
19.63 
20.18 
19.88 
81.25 
Class 
Undergraduates 
12.11 
12.54 
12.77 
12.86 
50.28 
t-value 
10.83 
9.17 
8.65 
7.49 
10.56 
P 
<0.0l 
<0.01 
<0.0I 
<0.01 
<0.01 
Table 27 shows significant difference between the mean scores of 9"'-
lO"' and undergraduate adolescents on home (t = 10.83, p<0.01), health 
(t = 9.17, p<0.01), social (t = 8.65, p<0.01), emotional (t = 7.49, p<0.01) and 
total adjustment (t = 10.56, p<0.01). Undergraduate adolescents scored 
significantly lower mean scores in the areas of home, health, social, emotional, 
and total adjustment, which indicate better adjustment in comparison to 9" and 
lO"' class adolescents who scored significantly high mean scores in these areas 
of adjustment which indicate the poor adjustment. 
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DISCUSSION AND CONCLUSION 
The study has been undertaken to look into the impact of parenting 
practices and coping behaviour on the adjustment patterns among adolescents. 
To better grasp the effects of these on adjustment, it becomes imperative to 
understand adolescent as a group, and its sub-classification into different 
demographic groups. Division of adolescents has been done on the basis of age, 
gender and class of study. Parenting practices and coping, thereby is studied 
to observe its impact also on the adjustment of different sub-groups of 
adolescents, and also to compare the adjustment potential of the sub-groups 
with each other. The attempt has been to understand the complex process of 
adjustment in a more comprehensive way. 
The first objective of the study was to examine the relationship between 
dimensions of parenting practice, coping behaviour and different dimensions of 
adjustment. Inter correlation matrix shows that parental acceptance was 
significantly correlated with all the dimensions of adjustment and coping 
behaviour. Parental concentration was significantly correlated with coping 
behaviour and again coping itself was significantly correlated with all the 
dimensions of adjustment. All the dimensions of adjustment were also related 
to each other. 
However, when regression analysis was applied on the different 
dimensions of parenfing practices - parental acceptance, parental concentration, 
parental avoidance, coping behaviour, along with demographic variables 
namely; gender, age and class of study, the results found parental acceptance 
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and coping emerges as significant predictors for total adjustment and its sub 
dimensions - home, health, social, and emotional adjustment. 
Moreover, on parental acceptance when the percentage of total variance 
of adjustment and sub dimensions were compared it was found that the parental 
acceptance contributed maximum of 69% on home adjustment, while on health 
adjustment, social adjustment, emotional adjustment and total adjustment, 
parental acceptance contributed only 3.5%, 51.4%, 2.S% and 4.4% 
respectively. This indicates that parental acceptance among adolescents brings 
adjustment in adolescent's home life. This is also coherent with the studies of 
various psychologists who found parental warmth and acceptance to predict 
children's positive social behaviour. According to Dombusch et a}., (1987); 
Steinberg et aU^WZ) high degree of parental warmth and support, fiim limit 
settings, open communication, and high level of supervision have long been 
believed to be the ideal parenting style. In another supportive study Milensky, 
Avidan et al, (2007) have investigated adolescent's adjustment as a function of 
maternal and paternal parenting styles. Authoritative mothering and paternal 
parenting was found to relate to higher self-esteem and life satisfaction and 
psychological adjustment (authoritative parenting practice has been taken as 
high on acceptance, responsiveness and warmth for the child, as mentioned 
above in chapter 1). Steinberg L, et al., (1989) has also examined the relation 
between authoritative parenting-acceptance, psychological autonomy, and 
behavioural control and school achievement. Results indicated that 
authoritative parenting facilitates adolescents' academic success, and the 
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development of a healthy sense of autonomy and more specifically, a healthy 
psychological orientation. 
On coping behaviour when the percentage of variance of adjustment 
and its sub dimensions were compared it was evident that the coping behaviour 
contributed maximum of 66.9% on total adjustment, while it contributed on 
home adjustment, health adjustment, social adjustment and emotional 
adjustment only 5%, 55.3%, 2% and 42.3% respectively. So, while the impact 
of coping on the different aspects of adjustment, considered separately, had not 
come out so visibly, coping otherwise appears very crucial on the overall 
adjustment. Previous studies on coping similarly had brought out the 
significance of coping in facilitating and adapting to life stress (Compass, 
1987). Adequate coping during adolescences predicts good future outcomes 
including higher level of ego development and positive adjustment in life. 
(Mullis and Chapman, 2000; Printz, Shermis, and Webb, 1999; Recklitisand 
Noam, 1999; Seiff-Krenke and Klessinger, 2000). Moreover, it has been 
observed that a close and warm relationship with parents were found to be 
associated with positive outcome including aspects such as self esteem, coping 
and adjustment with stressful events (Brofenbrenner,1979). This has been 
further supported by Mc Intyre Julie Quay and Dusek Jerome B. (1995) who 
studied the relation between parental rearing practices and coping dispositions 
and have found out that those who reported their parents as wann and nurturing 
coupled with close monitoring and age-appropriate demandingness used more 
social support and problem-focused coping than those who reported their 
127 
Chapter -5 Discussion and Conclusion 
parents using other parental rearing styles. Similarly, in another study, 
Holahan, Charles I (1995) has applied an integrative predictive model to 
examine inten'elationships between parental support, adaptive coping strategies 
and psychological adjustment among late adolescents. Adolescents with high 
parental support were better adjusted and less distressed than were those with 
low parental support was associated with psychological adjustment both 
directly and indirectly through a higher percent of approach coping strategies. 
Ohannessian, Christine Mc Cauley et al.,(1994), have reported that subjects 
who had high levels of self worth, high levels of peer support and good coping 
technique appeared to be somewhat protected from the potentially harmful 
effects that maladaptive family functioning may have on emotional adjustment. 
With regard to find out whether demographic variables influences on 
parental acceptance, parental concentration, coping, adjustment and its sub 
dimensions mean comparisons were carried out. The result showed significant 
differences between male and female groups. The female adolescents scored 
more on parental acceptance than the male adolescents group with M = 45.48 
and M = 39.25 for female and male adolescents group respectively. Moreover 
the present study has also revealed the role of parental concentration on female 
adolescents. That is, on parental concentration the mean of female adolescents 
was M = 31.26 while on male adolescents M = 30.10, significant at 0.05 level. 
This is however, a contradictory result which emphasized that although 
parental acceptance is responsible for the adjustment among female 
adolescents, it is also the presence of parental concentration which is 
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contributing in the adjustment of females. This concept however vary from 
culture to culture, for instance, Chao 2001 in her study has revealed that 
authoritarian parents predicts satisfaction v/ith the overall parent child 
relationship among Chinese adolescent (Quoss and Zhao, 1995).The 
explanations of these findings may be that the noi'mative task in adolescence 
could be the same for both boys and girls to develop a healthy balance between 
autonomy and ties with parents but it is more of a challenge to disengage from 
the parents for the girls than it is for boys. In our culture, boys experiences 
more conflict with their parents and are less likely to accept parental 
regulations as appropriate. Whereas, girls are more emotionally dependent on 
their parents. Sexual roles and gender differences lay different paths for boys 
and girls in developing autonomy. Moreover, Shilkret^^^ and Nigrosh,w'fc'r 
(1997), has carried out a study on college women whose parenting style, guilt 
and college adjustment was being studied. The results revealed that 
authoritative parenting was generally associated with good outcomes 
(adjustment and guilt), while authoritarianism and neglectful were associated 
with poorer outcomes. Indulgentness was equal to authoritativeness on all 
adjustment>- (Indulgent parenting practice has been taken as low on control and 
ligh on acceptance for the child as mentioned above in chapter 1). Moreover; 
ndulgent parents were seemed to be as consistent as authoritative ones. For 
females, parents are more apprehensive and protective about them and 
mcourage dependency and close family ties. Also, according to |Desai^ 1 975)r 
)ersonal adjustment of an individual is a function of the satisfaction of needs 
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that is social need, need to be loved, need to be independent etc. The 
satisfaction of needs is different for boys and girls, hence leading to differences 
in adjustment levels. 
Similarly, on coping behaviour, one can also see that female adolescents 
are more influencing than the male adolescents group with ^M-^-86:2^) and 
{M-— 74:2^) respectively. Similar results have come up when the mean 
compai"ison were canied out for adjustment and its sub-dimensions between 
male and female groups. Here also female group has found to be more adjusted 
on all areas of adjustment - home, health, social, and emotional adjustment than 
male groups. In fact, female adolescents group was the significantly most 
adjusted in the area of home with (M = 13.33). The adjustment of the females 
thus could be seen clearly on account of the strong parental acceptance of 
female adolescents which along with their significant overall coping potential 
facilitates their effective adjustment at home. This has been in coherence with 
other studies for instance J^ Ohannessian et al., (1996) have found out that for 
girls., parental acceptance significantly predicted girls' self-worth, perceived 
attractiveness, and social and school competence. In yet another study, by 
Shulman (1993), he emphasized on the role of social support in individual 
coping. He concluded that the availability of family and peers combined with 
support of a youngster's independence contributes to individual adaptive 
coping. He further emphasized that the contribution of close relationships to 
coping differs for males and females. 
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.Mean comparison was further carried out on another demographic 
\ariablc tliat is age. Three different age groups of adolescents were compared 
to see the eflect of parenting practices and coping behaviours on them. 
Amongst them parental acceptance and coping made significant difference 
among all the three groups. But the affect is highest among late adolescents 
with (M = 48.10) on parental acceptance and [M = 93.77) on coping, and early 
adolescents' parental acceptance (M = 30.93), coping (M = 56.18) while mid 
adolescent's parental acceptance (.M = 48.07), coping (M = 90.78) respectively. 
The late adolescents LH'OUP showed highest adjustment level as it scored lowest 
on ad|ustment and hs sub dmtensions (a rexerse relationship e.xisting between 
- — ^ — • — ' — > • • - _ » 
adjustment and the mdependent \-ariablcs - parenting and coping, by the use of 
adjustment inxentory). Further, late adolescents were reported to be most 
adjusted in home with (M = 12.11). This finding supports the earlier study of 
Deborah Li>f(:)le (2007) v\ho held that secure attached relationships with 
parents foster appro])riate social beha\iour by promoting high levels of 
emotional awareness, cmpathw positixe expressiveness, and low le\'els of 
ncLiatiNc dominant e\pressi\eness amonti iaie adolescents. In another 
supporti\e suid\ b\ (M{ McKmncy, j ^ s a Donnell\- a n d _ ^ ^ ^ - | y Renk ^^^^ 
(2('()Sj, concluded thai pcrcei\cd parenlme. positixe and ncL^ aOve perceptions '* 
^t J 
of parents, and emotional adjustment as reported b\ late adolescents are ail Cji^lltw 
• 
correlated Signiflcantlv. ^ - . ^ 
When mid adolescents groiip was compared w i(h late adolescents gj'oup, 
no Signilicanl dilTercnce emerged out except thai of copmg. Fk)wever when this 
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group Vv/as compared with early adolescents group, it showed more score on 
parental acceptance and coping. Moreover, mid adolescents group have also 
been reported to score higher than the early adolescents group on adjustment 
and its sub-dimensions. This indicates that with each succession in age the 
capacity to adjust improves among adolescents. 
Mean comparison was also done on another demographic variable that is 
class of study of adolescents. Here also, three group of adolescents were drawn 
on the basis of their grades; 9'^  and 10"\ ll"^ and 12'^  and undergraduate 
adolescents. These adolescents groups were compared to see the effect of 
dimensions of parenting practices and coping behaviours on them. It was found 
that parental acceptance and coping made significant difference among all the 
three groups. But the affect is highest among undergraduate adolescents with 
parental acceptance (M = 48.10), coping (M = 93.77), while mean for (9"' and 
IO"0 parental acceptance (M = 30.93), coping (M - 56.18)^and (ll"^ and 12"') 
adolescents' parental acceptance (M = 48.07), coping (M = 90.78) respectively. 
When the adjustment of these different groups were tested on the basis of their 
ibove mean scores, the undergraduate in comparison to (9 ' and 10 ' ) , and (ll'^ 
md 12"") adolescents group emerged to have highest adjustment level, as it 
cored lowest on adjustment and its sub dimensions. Further, undergraduate 
dolescents have been reported to be most adjusted in home with (M = 12.11). 
'hus, it may be concluded that parental acceptance leads to adjustment among 
dolescent's home environment. This finding is in accordance with other 
tudies for instance, Maureen and Kenneth (1995) has reported an association 
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between secure parental attachment and adjustment for first year college 
students. In yet another study by Slicker (1998), the relationship of parenting 
styles to behavioural adjustment in graduating high school seniors was 
investigated. Parenting style has come out to be significantly related to older 
adolescent's behavioural adjustment. Further, Soucy, Nathalie smi Lorose, 
Simon (2000), in one of their studies concluded that parental control was 
predictive of adolescent adjustment to college and perceptions of parental 
attachment and control, and secure relationship was predictive of adolescent's 
adjustment. 
When ll'%nd 12"'adolescents group was compared with undergraduate 
adolescents group then no significant difference emerged in parental 
acceptance but was found in coping. The ll"' and 12"' adolescent group had 
scored less in coping than the undergraduate group as noticed earlier. However 
when this group of ll"' and 12"' adolescents was compared with 9"' and lO"' 
adolescents group, it showed better in adjustment and coping. Moreover, it also 
scored more on parental acceptance. The 9"' and lO"' group thus scored lowest 
in parental acceptance and coping. Interestingly, the adjustment levels of these 
groups moves in the same progression. This is supported by Afflta Chandola 
and §«^an Bhanot (2008), who reported that there exists significant 
relationship between parenting style and adjustment of adolescents. 
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Conclusion 
Examining the impact of parenting practice, coping behaviour and 
adjustment pattern among adolescents, various results are obtained. Present 
study incorporated the use of stepwise multiple regression analysis, in order to 
analyze the data. Moreover, t-test has also been applied here in order to 
examine whether the various comparison groups related to demographic 
variables differ on dimensions of parenting practices, coping behaviour, 
adjustment and its sub dimensions. The major findings of the investigation are 
as follows: 
Parental acceptance emerge as the most important dimension of parenting 
practice influencing adjustment and its sub dimensions .It seems that when 
parents shows a warm and nurturing behaviour the adolescent is more likely to 
shov/ better adjustment and better coping . 
Also, females scored higher on parental acceptance, parental 
concentration - dimensions of parenting practice, coping and adjustment and 
its sub dimensions in comparison to male adolescents. 
Late adolescent group scored higher on parental acceptance, coping, 
adjustment and its sub dimensions as compared to mid and early adolescent 
groups. 
With regard to class of the study, undergraduate adolescents scored higher on 
parental acceptance, coping, adjustment and its sub dimensions as compared to 
9''' and 10''\ 11''' and 12''' adolescent indicating advancing towards higher class 
needs to better coping and adjustment. 
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Implications and recommendations: 
• Based on the findings of the present work it has been felt that awareness 
needs to be generated amongst the parents for the importance of good 
and effective parenting. 
• Developing parental skills and involvement in adolescent's life would 
contribute in enhancing positive perceptions of parents by their 
adolescent. 
• Professional experts and counselors at high schools and intermediate 
levels are required to deal with physiological and psychological changes 
in adolescents especially related to puberty, social development and 
problems related to independence and autonomy. 
• Government and private organizations can play active role in organizing 
workshops and welfare meetings to enhance parental self-efficacy skills 
and help parents to view the behaviour of their children with the 
developmental context and counter distorted parental expectations based 
on lack of understanding of developmental needs of adolescents. 
« Workshops and programs also need to be conducted regularly providing 
assistance to adolescents in understanding and coping of emotional and 
behavioural problems. \ 
Limitation of the study and suggestions for future research 
It is a known fact that research in any discipline and especially in social 
science is a never ending effort. Similarly any study cannot be free from 
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criticism from varied sides. Researches in psychology focus on few problem 
areas, and during the process of investigation the researcher comes to know 
about the novel area which were unknown during starting the particular study. 
However, in due process of completion of research many hurdles and 
shortcommgs pass by the researcher. 
By keeping in mind the limitations of the present study, it is suggested that-
- Longitudinal analysis should continue to examine the role of social 
context risk factors such as inadequate income and low maternal 
education in the development of parenting problems and adolescent 
adjustment. 
- The study can also be transformed into a cross cultural study. 
- Comparison of parent's self perception of child rearing and that of 
adolescent may also be studied. 
- Comparison of adolescent's perception of mother's and father's 
parenting may also be taken for the purpose of study. 
- Jt would be suggested to use mui^ h larger samples. 
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?^ *3. ^ ' l i^f f f t w '47 % %a TiJmT ^Tw % ?r«f«fc5 3f-Tr STFT ^ rr^ 5rH ??n''i ir f r^t 
(JT j^fi rT-TT ^J^Tfi) M^m ^ ^ % ftfir 2Tvr km T^ih % i 
?-5.. f=fST?iir ''^  srar Hfrjfr t T? % f5f% m m^R ?r Tf % firrr ^ ^ 5 ?rrrrr ^r cfr % 
?3?. %^ pTcfr i l ^ ^^RTT (Hobbies) iRTiff ^ ^q'JTf'^T ^T^^TTr STXR ffrqT ^ ^ ^ I 
??^. 11% srj^Tf ta % 5ft fwr ^ ' f i t % cr>T ? rd^ ^ ftiwi% % ^ p^JT ^ sr^^ 
?H. ^ 3n% fqcTT T^ ^ : ^ « s ^ ^ % fjTT ^'r| ^> ^ j f ^rft sr^ rrT ^ ^n: ?ITT 1 
ft:qT "-Tift «ft 1 
r^, %t fqifrr f^t ^ f^ur «ft ftr^ «iiw if ^m^TT sn^ 1 
?v!(. ?f^ cpi ^ it^ Pr?rr % f ^ ^?nft ^ ^wcr^ r^ar sr?r^  ^  f3ra"Jrr fe it^ finff ^ ^ ^ 
% [ fff^ f^ci'?j^r srrc?r f f «ft I 
?ff7 S5\ 
Hsr^  : •crc?<rm ^m, ^ ^^:\^^, r\^\ti\, mnTr-', 
^ 
COPE SCALE 
T h i s sot: of i t c n s dea l w i t h ways y o u ' v e bcc,-! rani:\<: 
wi th ::e o t r ^ s s i n your l i f ' j s i n c e you found or.t yov. wc-:-
goin-i ;.' i'.avo 'r.hi^ opoi -a t ion . T h e r e flrc many v;;/-. L>-. i. • 
t o d s a l w i t h problem: ; . Thn.so i t e m s ask whai: y o u ' v e brr-n 
do ing *co c o p e w i t h t h i s one . O b v i o u s l y , d i f f e r & n t pcoiUc' 
d e a . w i t h t h i n g s i n d i f f e r e n t ways , b u t I ' :n i n t e r e s t f i d in 
hoviT y o u ' v e t r i e d t o d e a l wi th i t . Cach i t e m p.ays .iotnotlunu 
about a p a r t i c u l a r way of c o p i n g . I want t o know to vh.it 
e x t c n t y o u ' v e been doing what t h e i t e m s a y s . How much or 
how f r e q u e n t l y . D o n ' t answer on t h e b a s i s of whether i! 
seem? t o be w o r k i n g o r not - - j u s t w h e t h e r o r not you ' re 
i o i n g i t . . Uso t h e s e r e sponse c h o i c e s . Try t o rnt.G rncli 
i tem s e p a r a t e l y in your nind from t h e o t h e r s M.Tko /"•;.-
ar.c.w<'ry -•- t r u e F'OI-; YOO aK you c.in. 
1 = 1 h a v e n ' t been doiny t h i s a t a l l . 
2 ~ T ' ;c boon doinu '-.hip o l i t t l e b i t . 
3 - I ' v e been doiiic t h i a a rri.Gdiurn a m o u n t . 
•*- - T ' •.•'> br.i-jn doir.c; -.hi.-? a I ' l t . 
] . T ' v^ been turnincj t o vni.-k o r o t i io r a c t i v i t i e s to 
t a k e my mind off t h i n g s . 
?.. T ' ve been c o n c e n t r a t i n g my e f f o r t n or, '•l^ -iinn s'.:';(-
f-hing a b o u t the ;>itua!:ion I 'm i n . 
3. T ' ve been sayiny to myself " t h i s i s n ' t r e a l " . 
•> • Z''J^ been usinrj n t cobo l or o t h o r c^ru<)S \c JV'.-'"'.•.; 
i v y s e l f i^cel i>oUor. 
5. I'vr been ^cflirNj ctt'.otional support fro;r, others-
6. I've been giving up trying to deal with it. 
7. I've been taking action to try to make the 
situation better. 
8 . I ' ve been refusing to believe that it has happened . 
9. I've been sayin-; things to let ny unpleasant 
feelings escape. 
10. I've been using alcohol or other drugs to hclfj 
me get through it. 
11. I've been trying to see it in a different light, 
to r.ake it seem r.r.re positive. 
12. I've been tryinv; to come up with a strat'ouy 
about what to do. 
13. I've been getting comfort and understanding from 
someone• 
H , I ' v? been giving up the attempt to cope. 
15. I've IvOer, ioo'-'.in'.; for something gocc in v;; •,-i'', ;. :•. 
h ci •'/ '^^ ""i' r. i n ^  • . 
1 <S. I've been n><skir\g jokes about it. 
\1. I've ^een elo^ h^  'iol*'?Uvi ng to think aboyi li 
less, such as 9oin«3 t& krvovics, wii<cHih<^  TV, 
IX 
19. I ' ve been Pv-,r-=,. • 
" - p r e s s i n g . , negative feel ings 
20. I ' ve been-trying to find comfort • 
o^ s p i r i t u a l bel iefs . ^" '''^ 'religion 
21. I' 
ve been learning to live with it. 
22. I've been thinking hard K-
take. ' ''"^ ^ ^^°"^^ What steps to 
23. I've been praying or meditating, 
^^'^•ve been making fun of the Situation. 
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